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Proficiency Based Learning Workshop
June 2015, Northport Overview

Participants:

John Paige
Walter Wallace
Tim Gagnon
Shanna Crofton
Suzi Ring
Shauna Jeppson
Clark Porter
Trent Hutchinson
Jennie Driscoll
Becky McKarns
Peg Nulle

Pam Wagner

What was achieved?

Participants acquired more knowledge and understanding on proficiency based
learning by attending workshops on specific areas, such as the separation of habits
of work from academic grades
Notes from workshops were shared among participants via Google drive and
discussions were had on peoples greatest take-away
Samples of standards based reports, eligibility process, policies, transcripts were
collected and reviewed
Networking was done to establish connections with other teachers and
administrators to facilitate future communications during the 2015-16 year
Option 6 was flushed out for BHS & BJHS
o A plan was created that outlines the goals for each building for the 2015-
16 year, which aligns to our Option 6 plan (see attached)
o Plan was shared with another school and feedback was received and
considered on how to improve the plan
o Areas of professional development were identified



Northport Plan

Option 6 Calendar Flushed Out for 2015-16

Goal 1 - Align curriculum
with Maine Standards 6 -
12 (Content & Guiding
Principles)

Goal 2 - Discussion and
development of content
assessments 6 - 12

Goal 3 - Discussion
and development of
standards based
reporting 6-12

Goal 4 - Develop an
understanding of
PBL with teachers,
students, parents
and community
members K-12

Determine vocabulary for
levels of proficiency

Create forms of common
assessment at the mid term and
end of the year to evaluate the
content graduation standards
(power standards) - common
assessment does not mean the
assessment has to be a test or that
every questions needs to be the
same. There has to be common
scoring criteria for the standards
being assessed.

Discuss the
separation of habits
of work from
academic grades

Provide an overview
of PBL - videos,
workshops, small
group discussions,
trifold

Identify priority graduation
standards (power
standards) 5-8
recommended

Create and use common scoring
criteria

Collect samples of
how teachers
organize their grade
book to evaluate
standards

Provide a glossary of
terms

Identify performance
indicators for each content
graduation standard (power
standard) 5-10
recommended (Specific
sets of skills or pieces of
knowledge that students
Jearn to demonstrate
mastery of a graduation
standard)

Consider the assessment and
evaluation of Maine Guiding
Principles with creating common
assessments

Collect samples of
standards based
report cards and
transcripts where
academic grades and
habits of work are
reported separately

Find data that shows
how PBL positively
impacts student
learning

Create scoring criteria for
each performance
indicators (Rubric
language that determines a
students performance
towards their progress in
mastering standards)

Use Facebook,
website and videos to
publicize events and
information

Align units to content
graduation standards
(power standards) and the
Maine Guiding Principles

Create an accessible
area (i.e. website) for
all stakeholders to
retrieve information




Proficiency Based Learning
2015-16 Committee Goals

Steering Committee Goals

1. To provide direction and support to the three Option 6 subcommittees
2. To support professional development needs pertaining to the development and
implementation of proficiency based learning

Sub Committee Goals

1. Practices Committee
a. Work to answer “Why is this best for kids?”
b. The separation of Habits of work from academic standards
c. Eliminating zeros
d. Support the development of a growth mind set — any agreement

2. Policy Committee
a. Review other policies that would be affected by moving to a proficiency

based system
b. Discuss and determine how habits of work relate to the graduation policy

3. Communications Committee
a. To inform teachers, parents, students and community members about the
following:
i. Change Theory and how it impacts individuals
ii. What is proficiency-based learning? What does it mean? What
does it look like? What is positive about it?
iii. Deliver the message that our district is going to be thoughtful,
sensible in implementation

Where Are We Now?

e Working on the plan that was drafted at Northport (majority of work this year will

take place at BHS & BJHS)
o Drafts of priority content standards have been completed, being shared

with junior high for review
o Drafts of performance indicators will be completed by December 10™
o Scoring Criteria will be worked on from January — April
o Discussion and development of a standards based report card with dual
reporting capabilities has begun
o BHS & BJHS engaged in a book study A Repair Kit for Grading
e District overview on Option 6 to K-12 teachers delivered Friday, October 9, 2015
o K-12 workshop on the Habits of Work
e District Committees for Option 6 moving forward



The New Evaluation Process

for All BSD Classroom Teachers
(Beginning in SY 2016-17)
What can | rely on?
What will be familiar?

What'’s new?
Where’s help?

What Can | Rely On?

There will be help for all of us throughout the
transition period.

We are all in this together to grow in our skills of
helping kids learn and become participating
citizens.

The Steering Committee and administration will
work to blend the initiatives in
Supervision/Evaluation, Certification, and
Proficiency into one focus.

10/15/2015



What will be familiar?

e Don’t worry — it’s not all new. Some of it is
repackaged, but you will recognize much of it.

Such as goals....

* We've always set goals.

» We will still be asking for goals in areas where
you and your evaluator have decided you
want to grow.

* These goals and the activities within them can
also be used for your Professional Renewal
Plan for certification and can be written
around your work for proficiency based
learning/teaching.

10/15/2015
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Does this mean | need new goals? I'm
only in year two of the old system?

* No, you can transition your current goals into
the new system.

* When you have completed your goals you will
then write new goals using the rubric as
guidance.

Also familiar — Classroom Observation

* You can also expect that your evaluator will
complete a full classroom observation with a
preconference, observation and write-up, and
a post-conference.




10/15/2015

Self-Evaluation

e As you have in the past, you will still be asked
to complete a self-evaluation.

* Instead of the strictly narrative form, this will
take the form of a self-scored rubric with any
narrative you would like to add to highlight
the work and growth you have accomplished
during the evaluation cycle.

What is new?

* The Evaluation Rubric

* A Portfolio

e Student Learning Objectives (SLO)
* Walk-through Observations

* Peer review and assistance
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The Evaluation Rubric

* Brunswick has selected the Kim Marshall
Rubric as our Evaluation Rubric.

* [t consists of six domains with ten
performance indicators under each of the
domains.

Six Domains? Ten Indicators? Oh, No!

* Don’t worry.

* You will sit with your evaluator and review the
rubric at the start of your evaluation cycle.

* You will pick two indicators in the first four
domains, and one indicator in the last two
domains that will be the focus for your work over
that evaluation cycle.

* When you review the indicators think about the
areas that will help you grow in your work in
proficiency based learning. This is an area to
consider for selection for evaluation.
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How is the Rubric scored?

* Each indicator has a description for four levels:
— Highly Effective
— Effective
— Improvement Necessary
— Does Not Meet the Standard

How is the Evaluation Rubric Scored?

* Each of the indicators you selected will be scored
and combined into a final rating for the rubric.

* The score for the indicators will be based on
information gathered from the walk-throughs,
full classroom observations, and evidence in your
portfolio.

* This rating will then be combined with your
growth in your goal areas and student learning
objective to get a final score.




What informs the Evaluation Rubric
score?

So how do | get a final evaluation
score?

* The score from the Evaluation Rubric will then
be combined with your growth in your goal
areas and student learning objective to get a
final score.

* The final score is also rated as
— Highly Effective
— Effective
— Improvement Necessary
— Does Not Meet the Standard

10/15/2015



Final Evaluation Score

Final Evaluation Score

# Rubric Score
w Goals
«x SLO

What if I'm not Highly Effective in

* Again, don’t worry. Who is?

* When you read the rubric focus on Effective. This is
a very strong teacher, like the ones we have in
Brunswick.

10/15/2015




Do | Need a Portfolio?

A portfolio is a collection of artifacts and
evidence that you have collected over the
evaluation cycle that you will share at your
summative evaluation conference.

This can take whatever form that is most
comfortable for you.

It should contain evidence of your work in the
areas of focus on the rubric. Especially the very
important things that you do on a daily basis that
can’t be captured in an observation.

This is your chance to shine!

Student Learning Objectives

A Student Learning Objective (SLO) will define
the learning outcomes expected and
measurement tools used to show evidence of
student growth.

10/15/2015



What is in the SLO?

* A student learning objective asks you to select a
target class and define the learning objectives
you are going to measure before and after
instruction.

Proficiency based instruction will have you
developing assessments that measure where a
student starts and where a student ends — here’s
the connection — use the same assessment from
your proficiency work for your evaluation SLO.

This is an area that we will be taking a close look
at during the pilot.

Walk-through Observations

Your evaluator will be “walking-through” your
classroom as part of the observation process.

This is a brief snapshot of what is happening in your
class.

These will occur on a more frequent basis than the full
class observations — which gives the evaluator more
opportunity to get to know you.

You will receive a written form after each walk-through
that notes what was observed. (Remember that this is
a brief snapshot. Not everything that is on the walk-
through form will be seen in every visit. That’s okay.)

10/15/2015
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Peer Review

During the development of your student learning
objective you will be asked to have peers review
your SLO.

This is not to be critical but helpful. Remember
we are all in this together.

The peer review group will be comprised of
people of your choice.

Choose people who you would be naturally
working with — grade level team, teaching team,
department.

Where Can | Get Help?

Again, we're all in this together.

Your administrator, your peers, the steering
committee will be there to assist you.

There will be a lead person in each building to
help answer any questions you may have —
similar to your certification contact person.

10/15/2015
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Pilot Program

» We will pilot the process this year (Oct. —
June).

* The steering committee would like to publicly
thank the ten teachers who have volunteered
to take on this very important work for our
schools.

* We will look to them to help us adjust the
process before the final implementation.

To Sum It Up

* BREATHE
* We will pilot the program this year.

* There will be some things that are very familiar (goals,
full class observations, conferences).

* There will be some things that will be new (Rubrics,
SLO’s, Peer Review, Walk-through Observations).

* BREATHE — The Steering Committee will remain as a
standing committee to continually review the process
and make adjustments as needed. We are committed
to making this a valuable process to all of our
educators as we grow in our profession.
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DRAFT

PHILOSOPHY OF EVALUATION AND SUPERVISION

Evaluation and supervision can encourage and facilitate professional growth while assessing performance. It is
a cooperative process with the responsibility for accomplishment shared by teacher and evaluator. The teacher

should be an active participant in all phases of the process.

- THE PURPOSE OF TEACHER EVALUATION AND SUPERVISION

Evaluation is a summative procedure which assesses individual performance of a teacher over a period of time,
identifies the quality of educational practices and teaching performance, and provides detailed information for
personnel practices relating to renewal, promotion, assignment, and dismissal.

Supervision is an ongoing process which assists the teacher in delivering a high quality education for students
by providing detailed information of a staff member’s current performance level, noting areas needing
improvement, and offering suggestions that are designed to enhance performance.

PROLOGUE

The Brunswick School Department is committed to quality staff development for its staff. The New Teacher
Induction Program, District Certification Committee, and Teacher Evaluation Instrument are designed to assist
teachers in growing as professionals. Teachers and administrators are encouraged to consolidate their goals to

meet their needs in each of these three areas.

Principals will share the data gained on areas of need for professional development through a review of the
completed aggregated rubrics and SL.Os each spring before the following year’s professional development
calendar is created. Information shared will not be associated with any teacher’s name, but simply be the total
scores for each indicator from an evaluator’s building. Information gathered at this time will be used to inform

the creation of the professional development calendar for the following year.

All Summative evaluations will be available for School Board review two weeks before the Board takes action
on the employment status of teachers. Board members must inform the Superintendent should they want any
teacher’s evaluation to be reviewed with the Board. The Superintendent will schedule a meeting for the purpose

of teacher evaluation and inform the teachers scheduled.



COMPONENTS OF THE EVALUATION/PROFESSIONAL GROWTH SYSTEM

The Brunswick School Department Evaluation System combines three distinct measures of effectiveness for

classroom teachers.
*Professional Practice — A measure of effective instruction, management of classroom environment and

professional learning as defined in the Marshall Teacher Evaluation Rubric (See Appendix O), which is aligned
with the INTASC Standards (See Appendix P). While all areas of the rubric are considered important, for the
purpose of clarity and focus the teacher and evaluator will select a limited number to demonstrate growth on
during the evaluation process. Domains A — Planning and Preparation for Learning, B — Classroom
Management, C- Delivery of Instruction, and D — Monitoring, Assessment, and Follow-Up have a more direct
relation to student growth and therefore would be weighted more heavily. Two indicators in each of these four
domains (A, B, C, D) will be selected and each of these Domains will have a weight of 20% of the rubric
making that section of the Rubric account for 80% of your professional practice score. In the remaining two
Domains: E- Family and Community Outreach and F — Professional Responsibilities one indicator will be
selected and each Domain will have a weight of 10% making that section of the Rubric account for the

remaining 20% of your professional practice score.

*Professional Growth — A measure of professional growth and reflection that is based on the progress
made toward and attainment of professional goals that develop the skills that lead to student achievement of
learning targets. Much of this evidence will come from the Teacher Portfolio that is developed over the years of

the evaluation cycle.

*Student Learning and Growth — A measure of the teacher’s influence on students’ academic growth
based on student performance on assessments of measureable growth targets. A Student Learning Objective
will define the learning outcomes expected and measurement tools used to show evidence of student growth.
Student growth will be calculated using the Mean Gap Reduction method, the Individualized Goal Setting
method, or the Half the Gap Method. (See Guidelines for Developing SLOs on Appendices A —F.)

These three components will be combined to determine the educator’s overall summative effectiveness

rating.

This evaluation system will be implemented over a number of years beginning in the school year 2015-

2016. During the first three months of the school year 2015-2016 teachers and administrators will participate in
trainings that explain the requirements of the system, their roles within the system, and the development of
Student Learning Objectives. Beginning by December 2015, evaluators will begin piloting the observation,
conference and review procedures outlined in this Evaluation Handbook. This process will continue through
the 2015-2016 and 2016-2017 school years for the pilot teachers. Summative Effectiveness Ratings will
include SLO data from at least two SLOs, one developed in 2015-2016 and one developed in 2016-2017 for the
pilot teacher’s Summative Effectiveness Rating in the 2016-2017 school year.




MEETING THE REQUIREMENTS OF STATUTE AND RULE

The Brunswick School Department Evaluation System satisfies the requirements of Chapter 508 of the Maine
Revised Statues, Title 20-A and Rule Chapter 180 by including:

*Standards of Professional Practice — See the Evaluation Rubric that has a crosswalk to the INTASC

Standards
*Multiple measures of educator effectiveness, including professional practice and student learning and

growth measures.
*A rating scale consisting of 4 levels of effectiveness, with professional growth plans and employment

consequences tied to each level.
*A system for using information from the evaluation process to inform professional development and

other personnel decisions.
* A mechanism for training evaluators and for ongoing training as part of our involvement in the

Marshall Rubric Collaborative and their work with Research for Better teaching.
* A mechanism for training educators in components and procedures of the system in the initial

implementation year and then for all new hires through the Teacher Induction Program.

* A process for determining Teacher of Record.

*A framework for observation and feedback on a regular basis.
*A framework for peer review and collaboration.

*Plans for professional growth and improvement.

PILOT PROGRAM
All teachers who are in the second year of a three-year continuing contract evaluation cycle will be invited to
participate in the pilot. Teachers who participate in the pilot program may obtain contact hours for certification
purposes if it is included in their PRP for approval. Teachers may elect to opt out of the pilot. Those who
participate in the pilot will select indicators in the domains to focus on, participate in walk-through observations
and full classroom observations, develop one SLO, develop a portfolio and participate in a summative
evaluation conference. Participants will be expected to share their experiences at the school level. Teachers
who participate in the pilot program may elect to continue to develop their portfolio for use in the next year as

we move into full implementation of the evaluation policy.
All teachers will use the forms developed for walk-throughs and full classroom observations during the pilot
year.

The Steering Committee will develop questions to be answered by the pilot as a method of reviewing the work
for revision before final submission to the State and School Board for approval.



Implementation Timeline

Summer Fall Winter . __ Spring
School Year 2014-2015
Evaluators >
(Admin and
Dept. Heads)
Trained Continued development of the Evaluation Policy

by the Steering Committee >

>

Piloting of Walk-throughs by Evaluators-----

School Year 2015-2016 (Pilot Year)

Submission of Plan
for State Department
Approval

Orientation

Establishment of
Professional Cohorts

SLO Training-=-=-=-==m=m=nu=s-" >
SLO Pre-approval

by Professional Cohorts
Collaboration and Review

SLO Final
Approval by
Designated
Evaluator
Self-reflection/
Professional Goal
Setting

Regular meetings of
Professional Cohorts for

Observations//Conferencing/Walk-throughs

School Year 2016-2017

Orientation for New Staff

Observations/Conferencing/Walk-throughs

Regular Meetings of Professional Cohorts for SLO Development, Goal

Setting, Collaboration and Review

>

Evidence Collection/Portfolio Development

SLO2
Development

SLO
Pre-Approval

SLO Final
Approval

Self-Reflection/Goal Setting

Self-Evaluation and
Portfolio Submission

Summary
Evaluation Conferences

Summative
Effectiveness Rating

Professional Growth Plan




Annual Evaluation Process

The annual evaluation process will consist of four steps:
Expectations and Goal Setting
Evidence, Feedback and Growth
Reflection and Rating
Professional Growth Plans
Each step is reviewed below.

Step 1 -Expectations and Goal Setting
There are two sections to the Goal Setting Step. One is to set Student Learning Objectives for the

Instructional Cohort for the year and the second is to set Professional Growth Goals for the individual teacher.

Working with a Professional Cohort (See Appendix N for a description of a Professional Cohort.)
teachers will use the Student Learning Objective (SLO) Framework to develop at least two measurable student
growth targets for the year. One of the SLOs should be developed early in the year. The second may be
developed simultaneously or later in the year. The SLOs will be scored as a part of your overall summative
rating. The Brunswick School District has determined that the SLO score will count for 20% of your
summative rating.

Teachers are expected to be reflective in their practice and design personal goals for professional growth
that will assist them in having students meet the Student Learning Objectives that they design for their Learning
Cohort or that will assist them in reaching a more proficient level on the Professional Practices Rubric.
Teachers will select at least two goals, but no more than three to focus on during their evaluation cycle.
Individual goals will be scored at the end of the evaluation period using a four-point scale as follows:

4 Goal activities are completed, fully implemented with the effectiveness analyzed

| and shared with peers in some manner.

3 Goal activities are completed and knowledge gained is implemented with students.
2 Goal activities are completed but have not been implemented in practice.

] Goal activities have not been completed.

Goal scores will be averaged to obtain a final professional growth rating.

Probationary teachers should meet with their evaluator before September 30+ of each year to discuss
and design the goals for the year. Teachers on continuing contract status should meet with their evaluator
before October 30 of each year to discuss and design the goals for the evaluation cycle. Goals that are
developed in the first year of the cycle may be adjusted on an annual basis. Teachers who are on Continued
Evaluation Status will have their meeting dates determined by the Continuing Evaluation Plan (See Appendix

K) developed with the assigned evaluator.



Step 2 — Evidence, Feedback and Growth

The gathering of evidence, feedback and growth occurs throughout your professional growth plan. The
number of observations completed by your evaluator and your peer are dependent on where you are in the
evaluation cycle. (See the chart and narrative in Appendix G.) In addition to observations, evidence can be
gathered in a number of ways and should be included in the portfolio you will be developing.

In addition to the walk-throughs and formal observations an evaluator or peer may use any of the
following methods of observation to add data to the evaluation:

*Curriculum Review - A review of the teacher’s curriculum, unit plans and/or lesson plans and
conversations about curriculum writing or revision, student outcomes and assessments, instructional materials,

etc.
*Review of Student Learning Data - A review of student assessment results, student learning target

results, and conversations about the implications for practice.

*Extended Classroom Observation- A classroom observation that may be announced or unannounced,
covers a full lesson or more, results in evidence collection and feedback in numerous areas of teacher practice,
and includes a post-observation two-way conversation.

*Professional observation of and conversation about the teacher in professional contexts such as the
facilitation of a meeting, professional development activities, teacher leadership, Peer Cohort meetings or work,

or other professional responsibilities defined by building or district policy.

Teacher Impact — Annually each teacher develops at least two Student Learning Objectives (SLOs). The extent
to which students meet the growth targets results in an Impact on Student Growth rating for each teacher. This
is combined with the teacher’s ratings on the Professional Practice Rubric and Professional Growth Goals to
arrive at a final summative effectiveness rating. The Student Learning Objective process is described below.
Definitions for terms in the SLO document directions and the SLO form can be found in Appendix A.

Steps in the SLO Process:

Step One — Preparing the SLO:
In preparing for the SLO, the teacher of record first gathers and/or establishes the following information:

*The instructional cohort for which the teacher is the teacher of record (Box 1);
*The other teacher(s) (if applicable) of record for the instructional cohort (Box 1);
* The interval of time of the learning experience (Box 7);

* Student demographics and baseline data (Box 8); and

*The curricular standards associated with the learning experience (Box 9).

Step Two — Implementing the SLO
Once the contextual information is gathered and entered on the SLO the teacher is ready to develop the SLO,

including:
*Selecting or creating the pre-assessment and the summative assessment that will be used to measure
student growth (Box 10). Brunswick has adopted three methods of determining student growth: the Percent

Performance Gap Reduction Method; Individualized Goal Setting, and Half the Gap.
*Identifying key instructional strategies that will help students achieve growth (Box 11); and

*Plans for using formative assessments to adjust instructional approaches (Box 12).

Step Three — Approving the SLO
The SLO is reviewed and pre-approved by your Professional Cohort and then submitted to your evaluator for

final discussion and approval. This process includes the following steps:



*Peer review by your Professional Cohort of the SLO.

*Peer preapproval of the SLO by your Professional Cohort.
*Submittal of the preapproved SLO to the designated evaluator.
*Final approval of the SLO.

Step Four — Rating the SLO
Performance Gap Reduction Method: Upon completion of the learning experience and the assessment of that
learning, using a mathematical calculation, you determine the Percentage Performance Gap Reduction for that

instructional cohort. This is explained in Appendix A.

Percentage Performance Gap Reduction Impact Impact on Student Learning and
Scale Growth Rating

Mean growth index reduces mean performance High (4)

gap by at least 75%

Mean growth index reduces mean performance Moderate (3)

gap by at least 50%

Mean growth index reduces mean performance Low (2)

gap by at least 25%

Mean growth index reduces mean performance Negligible (1)

gap by less than 25%

Individualized Goal Setting or Half the Gap Methods: Upon completion of the learning experience and the
assessment of that learning, determine the percentage of students who met their growth targets.

Negligible (1)

act on StudentLeannng _
and Growth Rating




Step 3: Reflection and Rating
During this step the teacher and the evaluator will be using the evidence gathered in Step 2 to reflect on growth

as an educator and to determine a final summative effectiveness rating. The final summative effectiveness
rating will be determined using the following formula:

Measure of Results (times) Weight (equals) Weighted
Effectiveness N Results
Professional Rubric Score | X 0.60 = Professional
Practice Practice
Rating
T
Professional Goals Score X 0.20 = Goals Rating
Growth
B +
Student Final SLO X 0.20 = SLO Rating
Learning and | Rating
| Growth
Final = Total of
Summative Professional
Score Practice
Rating +
Goals Rating
+SLO Rating
Final Summative Score Summative Effectiveness Rating
3.26-4.00 Highly Effective
2.60—3.25 Effective
1.75 -2.59 Needs Improvement
Less than 1.75 Ineffective

In the reflection step teachers will complete a self-evaluation, which will include:

A. Self-scored rubric.
B. A statement describing the status of progress on the SLO and professional goals established with the
evaluator for the evaluation cycle.

C. A portfolio of evidence.
D. While “A”, “B” and “C” above are required components of the written self-evaluation; the teachers are

not restricted to them when writing the self-evaluation. The teacher’s self-evaluation may include other

appropriate commentary.

For teachers who are not being formally evaluated, the annual written self-evaluation need only address the
teacher’s performance to date in relation to his/her written goals and the progress on this year’s SLO.



The evaluator will write a formal report for each teacher being formally evaluated by May 15* of the evaluation
year. The teacher will receive a copy of the report at least one day in advance of a formal evaluation

conference. The report shall contain the following:

A. A statement summarizing the teacher’s previous evaluation. The intent is to give continuity to the
evaluation process.

B. The completed rubric.

C. The teacher’s overall performance rating.

D. A recommendation to the Superintendent regarding the teacher’s employment status.

While “A”, “B”, “C”, and “D” above are required components of the formal evaluation report, an
evaluator is not restricted to the above when writing the report but may include other appropriate

commentary.

The teacher and appropriate evaluator(s) shall meet to discuss the formal evaluation report. During this
conference the teacher shares her or his self-assessment, any on-going learning or practices related to
professional growth goals and SLOs and highlights the key evidence that was submitted in the portfolio. The
teacher and evaluator will review the evaluator’s preliminary ratings on the Professional Practice Rubric.
Discrepancies between the teacher’s rating on the rubric and the evaluator’s rating will be discussed. The
teacher should be prepared to provide evidence from their portfolio at this conference. Within a week of the
summative evaluative conference the evaluator assigns the teacher a final rating which combines the
Professional Practice Rubric with the Professional Growth Goal and Student Learning Objective data that was
discussed and agreed upon at the conference to attain a final Summative Effectiveness Rating. The teacher will
be requested to acknowledge the contents of each written formal evaluation report by signing the report after the

Summative Effectiveness Rating has been determined.

Step 4 —Professional Growth Plan
Using the information gathered during the evaluation cycle the teacher and evaluator will discuss the

professional growth plan for the next cycle. Based on the summative effectiveness rating, a teacher may
continue on the three-year cycle for professional growth and evaluation or may be recommended for continuing
evaluation status. If the teacher continues on the three-year evaluation cycle topics for possible professional
growth goals will be discussed. These will be finalized the next fall at the goal setting conference allowing time
for the teacher to reflect on the discussion and develop the outline of the goals. If a teacher is recommended for
continuing evaluation status a more intense plan for supervision and evaluation will be determined before the

end of the school year that outlines the areas targeted for improvement.




Summative Effectiveness Rating Level Descriptions

Highly Effective -Teachers who have a Summative Effectiveness Rating of 3.26-4.00. Teachers who have a
Summative Effectiveness Rating of Highly Effective will remain on the 3-year Evaluation Cycle.

Effective - Teachers who have a Summative Effectiveness Rating of 2.60-3.25. Teachers who have a
Summative Effectiveness Rating of Effective will remain on the 3-year Evaluation Cycle.

Needs Improvement — Teachers who have a Summative Effectiveness Rating of 1.75-2.59. Teachers who have
a Summative Effectiveness Rating of Needs Improvement may be placed on Continued Evaluation Status.
Teachers who remain at the Needs Improvement rating for two evaluation cycles will be placed on Continuing

Evaluation Status.

Ineffective - Teachers who have a Summative Effectiveness Rating of 1.75 or below. Teachers who have a
Summative Effectiveness Rating of Ineffective will be placed on Continuing Evaluation Status. Continuing
Contract Teachers unable to demonstrate movement from this Summative Effective Rating for two years may

face dismissal.

ADDITIONAL FORMAL EVALUATIONS

An evaluator, including the Superintendent, may request at any time an additional formal
evaluation. The Superintendent or his designee shall determine whether or not a formal evaluation
shall be conducted. In this case an administrator from the Superintendent’s Office and/or a second
principal shall participate in the evaluation by making at least one classroom observation about which

a report shall be written.

A teacher may request at any time an additional formal evaluation. The Superintendent or his
designee shall determine whether or not a formal evaluation shall be conducted.
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FORMAL PROCEDURE REGARDING
DISAGREEMENT WITH
FORMAL EVALUATION

After the formal evaluation conference, if a teacher concludes that the report does not adequately or
accurately reflect performance, that teacher shall follow the procedure in the sequence listed until

resolution is reached:
1. Submit a written statement to each of the evaluators, outlining specific points of

disagreement. The evaluator(s) shall subsequently meet with the teacher to discuss these points.
2. The teacher may request a conference with the Superintendent’s designee to review the
formal evaluation report. After meeting with the Superintendent’s designee, the teacher may request

a conference with the Superintendent.
3. The teacher may submit to each evaluator a written statement addressing any remaining

points of disagreement. A copy of that statement shall be attached to the formal evaluation report and
shall become part of the teacher’s file.

RECOMMENDATIONS REGARDING
CONTINUED EMPLOYMENT

While the formal evaluation procedure results in recommendations from the evaluators involved to
the Superintendent of Schools regarding continued employment, action by the Superintendent of
Schools and the School Board is governed by statute: Title 20-A MRSA Sects. 13201 and

13202. Copies of this statute are available to a teacher upon request.

RECOMMENDATIONS FOR
CONTINUED EVALUATIONS STATUS
(Note:  Maine Chapter -508 —states that the receipt of summative ratings indicating that a teacher is
ineffective for 2 consecutive years constitutes “just cause” for nonrenewal of a teacher’s contract
unless the ratings are the result of bad faith.)

The primary purpose of continued evaluation status (See Appendix K) is to provide intensive support
to a staff member whose performance appears to be unsatisfactory or marginal, so that the staff
member may bring his/her performance to a satisfactory level. In this regard, teachers with continuing
contract status should be placed on continued evaluation status prior to not being recommended for

continued employment.

A second purpose is to enable the Brunswick School Department to remove a marginal employee who,
despite intensive supervisory support, is unable to meet his/her job responsibilities.

A staff member may be placed on continued evaluation status as a result of a summative rating of
Needs Improvement or Ineffective. The staff member remains on continued evaluation status until
the evaluator has determined that the teacher has demonstrated consistent satisfactory performance or
he or she has been terminated. When the teacher is on continued evaluation status, the
Superintendent may appoint a second evaluator, who will become involved in the process to provide

additional support.
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Appendix

The following pages contain the forms referred to in the handbook for writing a Student Learning
Objective, developing your professional growth goals, classroom pre-and post observations, walk-
through observations, and a description of the portfolio to be developed. The cross-walk for the Marshall

Rubric with the INTASC Standards can also be found here.
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Appendix A - SLO Definitions

Definitions:
Teacher of Record — The teacher who is responsible for teaching the course or learning experience. There may

be more than one teacher of record provided the teachers can be said to have comparable influence on the
students in terms of time and instruction, and that the students criteria is met for each teacher.

Instructional Cohort — The instructional cohort includes all students assigned to a teacher or teachers in a
particular class or learning experience. The instructional cohort can be the entire student population for a
course, which often includes multiple classes or in can be focused on the student population in a given

class. The students included in the final calculations for the growth of the instructional cohort must have been
present for 80% of the instructional time and must have taken the pre-test and post-test assessments.

Student Demographics — Beyond the names from an assigned class or groups of students, the characteristics the
students possess that might influence their ability to learn the content. (i.e., special education needs, 504

accommodations, etc.)

Baseline Data — Information about students’ level of performance at the start of the interval of instruction. The
baseline is established to measure student growth between two points of time. This is generally the most recent
data available and sources can include the prior year’s assessment scores or grades, results from a beginning of
the year benchmark assessment, a pre-assessment or other evidence of students’ learning, such as portfolio work

samples that measure the pre-requisite knowledge and skills necessary for the course.

Interval of time — The interval of time is the duration of the learning experience during which students are
expected to demonstrate a measurable amount of growth. The interval may span a regular course length or
school year, or it may span a shorter period such as a six-week seminar or independent study.

Learning Standards — These are the essential areas of learning within learning experiences and content areas that
align with national and/or state standards. These may be drawn from state learning results, or national standards

where state standards have not been developed.

Summative or Post-Assessment — This is the assessment or set of criteria used to assess student growth at the
end of the instructional periods. High quality assessments accurately measure growth toward an identified
learning goal and are carefully vetted. Possible assessments could include school-based assessments, course-
based assessments, district designed assessments, state assessments, commercial tests, teacher-developed tests,
common assessments used for all classes that take the course regardless of the teacher assigned developed by
the district curriculum review process and performance data based on school-wide or district-wide rubrics. As
the Brunswick School Department’s curriculum revisions progress we will move to School Board approved
curriculum based assessments that are developed as part of the curriculum approval process.

13



Performance Gap Reduction Method — A mathematical calculation to determine the mean growth of students in
an instructional cohort. An example follows:

Fre-Assessment ! Performance

Gap

Mean
Performance

Gap G06=10=

1,148 = 10 =

114.8 Mean Growth 60.6

% Performance Gap Reduction—60.6/114.8 =~ 53 %

Half the Gap - Students grow half of the performance gap to the maximum (e.g., each student achieves half of
the points between their initial score and the maximum score). An example follows:

Student Baseline Target

A 10 of 100 55 of 100
B 75 of 100 88 of 100
C 50 of 100 75 of 100

Individualized - Students grow differing amounts based on teachers’ analysis and rationale (e.g., two students
whose baseline was “3” have a different target based, in part, on non-quantified factors). An example follows:

Student Baseline Target
A 2 of 8 4 0f 8
B 30of8 50f8
C 30f8 60f8

Effective Instructional Strategies — These are instructional approaches that teachers incorporate specifically
because they are associated with increase in learning. The key strategies should be strategies that have proven
successful in the past with students of similar demographics; have proven successful among colleagues with
students of similar demographics; and/or that research shows are successful for all students.

Formative Assessment — Formative assessment is a deliberate process used by teachers and students during
instruction that provides actionable feedback that is used to adjust ongoing teaching and learning strategies to

14



improve students’ self-assessment, reflection and attainment of curricular learning targets/goals. This is not
necessarily a single item such as a test given midway. Many opportunities for checking student progress occur
every day in the classroom. Some of these opportunities are questioning, observing, exit slips, journals, one-on-

one conversations, etc.

Pre-Approval — A Professional Cohort indicates that the SLO meets the criteria in this document by completing
the SLO pre-approval checklist.

Professional Cohort — Grade level, team level, or department level colleagues who follow a tuning protocol to
give feedback on the SLOs.

Appendix B - SLO Form A
Student Learning Objective Template for Performance Gap Reduction Method

[TTeacher of Record | 2.School
15




3.Grade/Subject Area

4.Date

' 5.Instructional Assignment

6.Size of Instructional Cohort

7.Interval of Instructional Time

| 8. Student Demographics and Baseline Data

Administrator Comments

9. Content Standards

Administrator Comments

10. Assessments (Pre/Post)

Administrator Comments

11. Instructional Plan

Administrator Comments

12. Formative Assessment Process

Administrator Comments

Date

Teacher Signature

Date

Administrator Signature

Appendix C - SLO Form A-1
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Pcer
Reviewer

Initials

Kinal
Reviewer
Initials

SLO Sections

| Boxes 1-7
Teacher of
Record
Demographics

Box 8

Baseline data and
Student Needs

Box 9
Content
Standards

Box 10
Assessments

Description of information

étates the number of students included in the SLO

Provides relevant and complete 1nformat10n about student charactenst]cs

Includes start and end dates of interval of instructional time

Identifies area(s) of need

Identifies available data used to determine areas of strength and need

Inc]udes analysis of available data for areas of strength and need

Includes standards that align to the area of need and to the assessments

Includes both appllcatlon/process and content standards

Includes standards that are rigorous but focused enough to be measured using an
approprlate assessment

Identlﬁes assessments that meet all criteria in Table 5

Descrlbes the format and structure of the assessments

Lists modifications or accommodatlons that will be necessary for students with IEPs or
504 plans and/or ELL students, and explains how the modifications or
accommodations will be provided.

Box 11
Instructional
Strategies

Lists two or three key strategies that the teacher w1ll use to support students.

Identifies multiple ways the teacher will monitor student progress throughout the
interval of instruction.

Explains how progress monitoring data will drlve 1nstruct10nal plans

Box 12 Formative
Assessment

Describes strategies that will be used to assess learning at ant1c1pated check points and
the adjustments to instruction or interventions that might be taken based on results of
formative assessment (not all formative assessments and adjustments can be
anticipated, but the teacher should have preplanned some formative processes).

Pre-Approval by
Peer(s)

Recommend
for Revision

Comments

Pl (& appl 0\'ed
(Recommend
for Approval) |

Approved

Final Approval
Signature
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Appendix D - SLO Form B

Student Learning Objective Template for Half the Gap and Individualized Methods

"1.Teacher of Record

2. School

EGrade/Subject Area

4.Date

| 5.Instructional Assignment

6.Size of Instructional Cohort

| 7.Interval of Instructional Time

8. Student Demographics and Baseline Data

Administrator Comments

9. Content Standards

Administrator Comments

10. Assessments (Pre/Post)

Administrator Comments

11. Growth Target

Administrator Comments

12. Instructional Plan

Administrator Comments

13. Formative Assessment Process

Administrator Comments

Date

Teacher Signature

Date

Administrator Signature
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Appendix E - SLO Form B-1

Peer Final
Reviewer Reviewer
Initials Initials
| SLO Sections Description of information - |
Boxes 1-7 States the number of students included in the SLO .|
Teacher of Provides relevant and complete information about student characterlstlcs
Record — ———t— — = = T N
Demographics Includes start and end dates of interval of instructional time

i e — P

Box 8 Identifies area(s) of need
Baseline data and | Identifies available data used to determine areas of strength and need
Student Needs Includes analysis of available data for areas of strength and need

Includes standards that align to the area of need and to the assessments

Box Includes both appllcat1on/process and content standards
Content - , i -

Includes standards that are rigorous but focused enough to be measured using an

Standards
appropriate assessment
Identiﬁes assessments that align with the identified content and process standards.
Identlﬁes assessments that meet all cr1ter1a in Table 5
Box 10 Describes the format and structure of the assessments
Assessments
Lists modifications or accommodatlons that will be necessary for students w1th IEPs or
504 plans and/or ELL students, and explains how the modifications or
accommodations will be provided. B
Includes numerical growth targets for all students on the roster
Box 11 Includes targets that are rlgorous attamable and developmentally appropnate [
Growth Targets | [5cludes a rationale for the targets that explams how the growth targets were
determined
Lists two or three key strategies that the teacher will use to support students.
Box 12 . . ; .
. Identifies multiple ways the teacher will monitor student progress throughout the [
Instructional . . .
. interval of instruction.
Strategies

Explains how progress monitoring data will drive instructional plans.

Describes strategies that will be used to assess learning at anticipated check points and
the adjustments to instruction or interventions that might be taken based on results of
formative assessment (not all formative assessments and adjustments can be
anticipated, but the teacher should have preplanned some formative processes).
Recommend | Pre-approved Approved
for Revision (Recommend
for Approval)

Box 13 Formative
Assessment

Comments

Pre-Approval by
Peer(s)

Final Approval I -
Slgnature
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Appendix F

Questions to Inform SLO Conversations
These questions are intended to guide conversations. They are not intended to be protocols.

1. Did student performance of the SLO on the post-assessment meet your expectations?

2. What do you think contributed to these results?
3. How might you use the results to inform your goals for next year?

4. Which colleagues could you learn from, either through discussions or observations, about helping
students meet these standards?

5. Which colleagues could you support with the lessons you learned from this year?

6. Did any students greatly exceed your expectations? Do those students have common characteristics
(e.g., baseline performance, gifted and talented or special education status, or students who received

interventions)?

7. Which students did not do as well as expected? Do those students have common characteristics?

8. How could you use these results to inform goals, instruction, and professional learning plans for next

year?
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Appendix G

EVALUATION PROCEDURE TIMELINE
Probationary Teachers — Year One - Year Two — Year Three

September 30 Goal Setting/Portfolio Development Conference (Appendix H — Form 1)
Ongoing Development and Implementation of SLO's (Appendix B or D — SLO Form A or B)
December 15 First Formal Evaluation

At least one (1) classroom observation
*The classroom observation will include a preconference and post conference

(Appendix | — Forms 2A and 2B)
Walk-throughs to equal the duration of one full classroom observation. (Appendix M)
Conference with the evaluator to discuss progress to this point
April 15 Self-Evaluation (Scored Rubric)/Portfolio submitted (Appendix O and L)

May 15 Second Formal Evaluation
At least one (1) classroom observation (evaluator)
*The classroom observation will include a pre-conference and post conference
(Appendix | — Forms 2A and 2B)
Conference with evaluator
Discussion of self-completed rubric/portfolio
Discussion of goal attainment
Goal setting for next cycle (Year Three Only)

Continuing Contract Teachers — Year One and Year Two
September 30 Goal conference (Appendix H — Form 1)

October 30 Finalize goals (year one only)
Development and implementation of SLO’s (Appendix B or D — SLO Form A or B)

Ongoing
At least one walk-through per quarter (Appendix M)
May 15 Goal Progress Conference
Continuing Confract — Third Year/Formal Evaluation
April 15 Self-completed rubric/portfolio submitted (Appendix O and L)
May 15 At least (1) classroom observation

*The classroom observation will include a pre-conference and post conference
(Appendix | — Forms 2A and 2B)

Walk-throughs to equal the duration of one full classroom observation (Appendix M)

Formal Evaluation Conference

Discussion of rubrics/portfolio

Discussion of goal attainment

Goal setting for next three-year cycle

*Conferences will be held as soon as reasonably possible.
**Should a teacher be recommended for non-renewal of continuing contract, the evaluation and conference

must be held by January 3.



EVALUATION PROCEDURE

For Probationary Teachers
Two formal evaluations will be completed each year for first, second, and third year teachers by
their principals or assistant principals and, where applicable, by one of their department
chairpersons. The formal evaluation procedure will include the following steps: (1) an initial planning
conference to establish expectations; (2) a minimum of one full classroom observation with written
report with a pre-conference and post-conference; and walk-through observations the equivalent of
one full class period; (3) a completed self- scored rubric in the Spring; and (4) a formal evaluation

report and conference.

1. Initial Planning Conference -First and Second year teachers
An initial planning conference will be held before September 30 with the evaluator to
discuss and set goals for the year. A discussion of possible SLOs will be included in this

conference.

Third year teachers
At the conclusion of the third year upon being granted Continuing Contract Status, an initial

planning conference will be held before May 15 with the evaluator to discuss and set goals
for the upcoming evaluation cycle. The goals will be the focus for professional growth and a
basis for formal evaluation throughout the three-year period. Goals must be finalized by

September 30 of the following year.

2. Classroom Observations - Evaluator(s) will observe at least one full class before each
formal evaluation. The teacher should receive a prompt written reaction from the evaluator
following an observation. The observation will include a pre-conference and a post-
observation conference. The pre-conference should provide background information for the
evaluator and the post-conference is intended to provide the teacher with feedback on

observed teacher behavior.
There will be on-going walk through observations equivalent to at least one full class period.

—

3. Self-Evaluation - Teachers will submit a written self-evaluation to the evaluator by April
15 each year. This statement will include: the teacher’s perception of growth in this year’s
goals, this years SLOs, a completed rubric, and may include any additional appropriate

commentary.

4. Formal Evaluation Conferences and Reports - Two formal conferences will be held with
the probationary teachers; one by December 15 and one by May 15. After the conference,
the teacher will receive a typed copy of the rubric. At the May conference the teacher and
the administrator will discuss the teacher’s performance on the Standards rubric, the
teacher’s growth toward the completion of his/her goals, and the recommendation that will be
made to the Superintendent regarding the teacher’'s employment status for the following year.

EVALUATION PROCEDURE
For Continuing Contract Teachers
22



While it is a requirement that all teachers be annually observed and evaluated as an ongoing
process, continuing contract teachers will be formally evaluated once every three years by
their principals or assistant principals and, where applicable, by one of their department
chairpersons. Staff members designated as special area supervisors will participate as
department chairpersons. The formal evaluation should be completed by May 15.

In cases where a person teaches in more than one subject area, grade level, or
school, the Superintendent shall determine the extent to which each department
chairperson and/or principal shall participate in the evaluation procedure.

The formal evaluation schedule will be maintained by the Superintendent'’s office.

The formal evaluation procedure will involve the following steps: 1) goal setting; 2)
walk-throughs; 3) one or more classroom observations about which written reports
are made; 4) portfolio/self-evaluation submission; 5) a completed formal summative
evaluation report; and 6) a formal evaluation conference. These six steps are

described in detail below:

1. Goal Setting
All continuing contract staff will be involved in a goal-setting process for each year

of the three-year evaluation cycle. Three-year goals will be set at the beginning of
the cycle and reviewed annually. Final evaluation of goals will be done at the end
of the third year. The initial conference for establishing goals will take place on or
before September 30 and the goals will be finalized on or before October 30 on
year one of the cycle. Revisions to these goals will be discussed and finalized at
the May 15t goal progress conference on year one and two of this cycle. This
conference will also discuss the possible SLOs the teacher will include in his/her

evaluation cycle.

Both the evaluator and the staff member have a responsibility to make the goal-
setting conference productive. The final goals should be the outgrowth of this
cooperative effort. However, when a person’s performance is deficient, the
evaluator is entitled to set goals for that teacher which are specific and tied to one
of the domain areas in the Evaluation Rubric. Although both parties are still
working in a cooperative manner in this situation, when agreement cannot be
reached, the evaluator maintains responsibility for the statement and selection of
the goals. The responsibility for carrying out these goals rests with the teacher.

Goals are intended to provide a method for teachers to grow professionally and to
improve their performance. Teachers are expected to be reflective in their practice
and design personal goals for professional growth that will assist them in having
students meet the Student Learning Objectives that they design for their Learning
Cohort or that will assist them in reaching a more proficient level on the
Professional Practices Rubric. Teachers will select at least two goals, but no
more than three to focus on during their evaluation cycle. Each goal will contain:

e A goal statement specifying the area targeted for improvement or change
e Activities that will lead to successful completion of the goal
23



1.

e A method of measuring and verifying successful completion of the goal

Walk-Through Observations

Evaluators will complete at least as many walk-through observations as would
equal the amount of time for a full class period observation. After each walk-
through observation the teacher will receive a completed Walk-through

Observation Form.

Classroom Observation

The evaluator will write one or more classroom observation reports. At least one
observation will be preceded by and both will be followed by a conference. The
pre-conference should provide background information for the evaluator and the
post conference is intended to provide the teacher with feedback on observed

teacher behavior.

Written Self-Evaluation

As part of the formal evaluation procedure, all continuing contract teachers
must annually submit goals to the evaluator. The self-evaluation will be discussed

at the spring goal-setting conference.

. Portfolio/Self-Evaluation

Each teacher will keep an evaluation portfolio that contains documentation
addressing each of the six domains of the performance rubric. The completed
portfolio will be provided to the evaluator with any written commentary from the

teacher by April 15" of their formal evaluation year.

For teachers who are being formally evaluated, the third year written self-
evaluation shall contain:

A. Self — scored rubric.

B. A statement describing the status of progress on goals established with the
evaluator, for the three-year cycle including a statement of progress on student

learning objectives.

C. While “A” and “B” above are required components of the written self-evaluation,
the teachers are not restricted to them when writing the self-evaluation. The
teacher’s self-evaluation may include other appropriate commentary.

For teachers who are not being formally evaluated, the annual written self-
evaluation need only address the teacher’s performance to date in relation to
his/her written goals. Other appropriate commentary, however, may be included.
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5. Written Summative Evaluation Report

Evaluators shall write a formal report for each continuing contract teacher who is
being formally evaluated before May 15. The teacher will receive a copy of each
report at least one day in advance of a formal evaluation conference. The report

shall contain the following:

A. A statement summarizing the teacher’s previous evaluation. The intent is to
give continuity to the evaluation process.

B. The completed rubric.

C. A statement describing the teacher’s overall performance effectiveness.

D. A recommendation to the Superintendent regarding the teacher's employment
status.

While “A,” “B,” and “C, D” above are required components of the formal
evaluation report, an evaluator is not restricted to the above when writing the

report but may include other appropriate commentary.

6. Formal Evaluation Conference

The teacher and appropriate evaluator(s) shall meet to discuss the formal
evaluation report. At this conference the teacher will be requested to
acknowledge the contents of the written formal evaluation report by signing the |

report.

The evaluator(s) will submit one copy of the formal evaluation report to the
Superintendent’s Office.

Appendix H
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Brunswick School Department
46 Federal Street
Brunswick, Maine 04011

Professional Growth Goal Setting (Form #1)
Directions

1. Use the Teacher Evaluation Rubric to determine which Domain you believe would most benefit your
professional development and student learning. Use the information to write a goal.

2. Write no more than three goals for the school year. Fewer goals with more attention to data gathering
and reflection produce greater results. Each year you will be given the opportunity to revisit you goal
choice and revise as needed or to write a different goal based on new data you may have collected.

3. Goals will state the way in which student learning will be improved as a result of professional effort.

Your action plan will be stated in observable terms and include:
*Goal Statement - What is your objective? How will students improve as a result of your work?

*Action Plan - What is your plan to make this happen? What activities will you do to make this
happen? How will you accomplish this? What do you need to make it happen? How will you involve
your peers?

*Timeline - Design a timeline to ensure the completion of your work.

*Means of Measurement - What concrete data will you collect to prove that you are meeting this

goal? How will you collect it?

4. All Probationary Teachers will meet with their administrator by September 30 of each school year to
set their goals. All Continuing Contract Teachers will meet with their administrator by October 30 of each |

school year to share and refine their goals.

5. As you interpret and reflect on this data, you may discover the need to alter your action plan. Please
discuss this with your administrator as you are making adjustments.

6. Please attach the Teacher Evaluation Rubric Domain that your goal is based on and highlight the
section you will be focusing on.
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BRUNSWICK SCHOOL DEPARTMENT
46 Federal Street
Brunswick, Maine 04011

GOAL SETTING (FORM #1)

(Due September 30 for Probationary Teachers and October 30 for Continuing Contract Teachers)

Educator Position

Evaluator’s Name Position

Performance Evaluation Level:

Probationary: First Year Second Year Third Year
Continuing Contract: Year One Year Two Formal Eval. Year

GOAL: (Area of improvement, growth, or focus in methodology relating to the implementation of one
of your SLOs or directly tied to a domain on the Evaluation Rubric that needs improvement. Use a

separate form for each goal.)

STRATEGIES: (What specific steps, activities, actions, or learning will you use to accomplish this
goal?)

e TIMELINE: (Design a timeline to ensure the completion of your work.)

e MEANS OF MEASUREMENT: (What concrete data will you collect to prove that you are meeting this
goal? How will you collect it? How will you measure impact on student growth?)

e GOAL PROGRESS - Year #1

e GOAL PROGRESS - Year #2

Educator’s Signature Date

Evaluator’s Signature Date
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Appendix I - Pre/Post Observation Worksheets

BRUNSWICK SCHOOL DEPARTMENT
46 Federal Street
Brunswick, Maine 04011

PRE-OBSERVATION WORKSHEET (FORM #2A)

Educator Position
Evaluator Position
Observation Date/Time Post Conference Date

Performance Evaluation Level:
Probationary: First Year _ Second Year Third Year
Continuing Contract: Year One Year Two Formal Eval. Year

1.

What are the essential learnings of this lesson and how does this lesson relate to the essential

learnings of the unit?

How will you know if students have the essential learnings?
What will students do and what will you do?

How will you evaluate the effectiveness of your lesson?

Are there any special characteristics of this class that [ should be aware of?

Is there anything specific you would like me to focus on?
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BRUNSWICK SCHOOL DEPARTMENT
46 Federal Street
Brunswick, Maine 04011

POST-OBSERVATION WORKSHEET (FORM #2B)

(To be complete by the teacher and brought to the conference following a formal scheduled observation.)

Educator Position

Evaluator Position

Date and Time of Lesson Observed

Performance Evaluation Level:
Probationary: First Year Second Year Third Year
Continuing Contract: Year One Year Two Formal Eval. Year

1. How do you feel about the lesson? What went well? What would you change if you were to do this
lesson again or what do you want to look at?

2. Did the assessment activities address the essential learning as well as you had planned? (Please
bring a range of samples of student work to the post-conference.)

3. Whatcan I do to support or assist you?

Appendix ]
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BRUNSWICK SCHOOL DEPARTMENT
46 Federal Street
Brunswick, Maine 04011

FULL PERIOD CLASSROOM OBSERVATION REPORT

Educator Position

Evaluator Position

Observation Date/Time/Class

Number of Students
Performance Evaluation Level:
Probationary: First Year Second Year Third Year
Continuing Contract: Year One Year Two Formal Eval. Year

Classroom visitation is one of the major facets in the teacher evaluation process. This classroom
observation constitutes a record of the visitation by the administrator to the classroom. It is written in
Claim, Evidence, Impact form. If you should have any questions regarding this visitation or the comments

below, please address them to the evaluator at the post-conference.

Appendix K - Continuing Evaluation Status Form
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BRUNSWICK SCHOOL DEPARTMENT
46 Federal Street
Brunswick, Maine 04011

RECOMMENDATION FOR CONTINUED EVALUATION STATUS

Teacher’s Name: Position:

Evaluator’s Name: Position:

Performance Evaluation Level: First Year__ Second Year___Third Year__ Continuing Contract __

Date of Notification of Continued Evaluation:

This is formal notice of continuing evaluation status. Performance in carrying out your job
responsibilities is not satisfactory. The specific concern(s) in regard to performance criteria is
noted below. Satisfactory resolution of the concern(s) listed below is necessary for continued

employment with the Brunswick School Department.

1. The specific concerns are listed below:

2. The specific improvement goals with steps to be discussed in a spring evaluation conference scheduled
for are as follows:

Evaluatee’s Signature Date
Evaluator’s Signature Date
Appendix L
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PORTFOLIO GUIDANCE

Your portfolio is your opportunity to gather and submit evidence of your mastery or growth in the
Domains of the Evaluation Rubric. Some of the Domains of the Evaluation Rubric do not lend themselves
to direct observation. These are the areas that should have the most focus in your portfolio. The

portfolio is a required element of the evaluation.

Your portfolio can take whatever form you feel represents your professional growth best. Some may feel
comfortable submitting an electronic portfolio while others are more comfortable with a standard hard-
copy portfolio. In either case gather samples that demonstrate the indicators selected in the various
domains. Some suggestions to help you get started are listed below. This is in no way an exhaustive list.

*Organize your portfolio in the same way as the Evaluation Rubric so that items can be easily
identified with the areas with which they correlate.

*A Table of Contents is recommended.

*Fill you portfolio with evidence in the form of artifacts that demonstrate specific areas in each
Domain. (Note — References to evidence or lists of activities do not constitute artifacts and should not be

considered evidence demonstrating the standard.)

*If one artifact is intended to be used to provide evidence of more than one professional practice it
should be duplicated and included separately in each of the applicable Domains.

*Consultation with colleagues on ideas for evidence to be included is encouraged.

*Exemplars of student assessments, assignments, teacher lesson plans, student work with teacher
feedback, exemplar emails, and phone and/or email logs are all encouraged as means of providing

evidence of different professional practices.

*Inclusion of evidence from the peer observation process is voluntary, although observational
notes from such peer observations along with any supporting artifacts could be considered as evidence.

*Inclusion of digital evidence in the form of files including both digital documents as well as audio,
video or still photo recordings are acceptable and encouraged forms of evidence.
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Appendix M

Brunswick School Department
Evaluation Walk-through Form

Teacher: _ Observer:
Date: Number of Students
Class: — - — Time In: Time Out:
) School Goal:
Strategy Observed | Comments - Note the strategy that was observed

District Expeclations:

Observed | Comments

The classroom was safe.
| (Ba, Bc, Bd, Bg)

Students were actively
engaged in the lesson or
were redirected in some
way. (Ag, Ca, Cd, Ce, Cg)

The task was at the
appropriate instructional
levels. (Instructional
methods and subject
specific language
matched student level.)
(Ai, Ch, Dc)

Modeling and scaffolding
of concepts occurred.
(Cc, Ce, Ch, Ci, Da, Dc)

Formative assessment -
checking for
understanding/providing
targeted feedback
occurred.

(Ad, Cf, Db, Dc, De, Dg)

Teacher provided
appropriate support and
instructional strategies
to all students.

(Dg, Ch)

Students were able to
apply the
concept/answer the
question: “What are you
learning?” and the
response matches the
stated objective.

(Cg. Gj)

Objective as Stated on the Board/Lesson Plan:

General Comments:
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Appendix N — Professional Cohort

Each teacher will select at least two peers to be members of their Professional Cohort/Peer Review Team for
evaluation. The purpose of this cohort will be to review the teacher’s SLO and conduct any peer observations
that may be requested by the teacher. Teachers are encouraged to select peers that would have a vested interest
in the development of the SLO such as members from the same grade level team, current PL.C, teaching team or
department. A list of teachers trained in peer observation/feedback will be maintained by the Steering

Committee.

Appendix O
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Teacher Evaluation Rubrics
by Kim Marshall - Revised January 2, 2014

Organization, Rationale, and Suggestions for Implementation

1. The rubrics have six domains covering all aspects of a teacher’s job performance:
A.Planning and Preparation for Learning
B.Classroom Management
C.Delivery of Instruction
D.Monitoring, Assessment, and Follow-Up
E.Family and Community Outreach
F. Professional Responsibilities

2. The rubrics use a four-level rating scale:
4 - Highly Effective - Master teacher performance that meets very demanding criteria
3 - Effective - Solid, expected professional performance; teachers should feel good about scoring at

this level
2 - Improvement Necessary - Performance is mediocre; no teacher should be content to remain at this

level
1 — Does Not Meet Standards - Unacceptable performance leading to an improvement plan, intensive

support,
and, if improvement isn’t made within a reasonable amount of time, dismissal

3. These rubrics aim to provide a shared definition of the work teachers do with students and colleagues.
To gather the information needed to fill out the rubrics at the end of a school year, supervisors need to
make frequent, short, unannounced classroom visits (at least ten per teacher per year); have a face-to-
face coaching conversation after each one (ideally in the teacher’s classroom when students aren’t there);
regularly observe teachers in team meetings and other settings; and possibly look at student survey data.
The rubrics should not be used as checklists during classroom visits or in post-observation conferences -
their comprehensive scope and evaluative tone are likely to hamper thoughtful observation and effective
coaching. Rather, the rubrics should inform teachers’ work and supervisors’ observations throughout the
year and serve as a memory prompt and structuring protocol when it’s time to evaluate the year’s work.

4. When scoring each rubric line, it's best to read the Effective level first, and if that doesn’t capture the
teacher’s work, look left or right and mark the level that contains the most accurate description. When all
ten lines are done, the page provides a graphic display of areas that deserve praise and those that need
improvement. The supervisor gives an overall rating at the bottom and writes a brief comment (if
needed), and when all six pages have been scored, records the ratings on the summary page, gives the
teacher an overall rating, and they both write summative comments and sign off.

5. The rubrics synthesize an extensive research base on classroom and professional practices that affect
children’s learning. Although student achievement is not evaluated by the rubrics, it's reasonable to
assume that in a well-run school (positive climate, professional working conditions, aligned curriculum,
etc.) the more Effective and Highly Effective ratings a teacher has, the better students will do. For ideas on how
to include student learning in the teacher-evaluation process, see Marshall’s book, Rethinking Teacher

Supervision and Evaluation (Jossey-Bass, 2nd edition, 2013, p. 121).

6. The rubrics are open source and may be used and adapted by schools and districts as they see fit.
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A. Planning and Preparation for Learning

4 3 : L
. . . Improvement Does Not Meet
c J
T e Highly Effective Effective Necessary Standards

Is expert in the subject area
and up to date on
authoritative research on
child development and how
students learn.

a.
Knowledge

Knows the subject matter
well and has a good grasp of
child development and how
students learn,

Is somewhat familiar with
the subject and has a few
ideas of ways students
develop and learn.

Has little familiarity with the
subject matter and few ideas
on how to teach it and how
students learn.

Has a detailed plan for
the year that is tightly
b. aligned with high
Standards standards and ensures
success on standardized
assessments.

tlne ready for standardized

Plans the year so students
will meet high standards and

assessments.

Has done some thinking
about how to cover high
standards and test

requirements this year.

Plans lesson by lesson and
has little familiarity with
state standards and tests.

Plans almost all units with
big ideas, essential questions,
knowledge, skill, transfer,
Lmd non-cognitive goals
covering most Bloom levels.

c.
Units

Plans most units with big
ideas, essential
questions, knowledge,
skill, and non- cognitive
goals.

Plans lessons with some
thought to larger goals and
objectives and higher-order
thinking skills.

'Teaches on an ad hoc basis
with little or no
consideration for long-range
curriculum goals.

Prepares diagnostic, on-
the-spot, interim, and
summative assessments to
monitor student learning.

d.
Assessments

Plans on-the-spotand
unit assessments to
measure student
learning.

Drafts unit tests as
instruction proceeds.

Writes final tests
shortly before they are
piven.

Anticipates students’
misconceptions and
e. confusions and

Anticipation Ldevelops multiple
trategies to

overcome them.

Anticipates misconceptions
that students might have and
plans to address them.

Has a hunch about one or two
ways that students
mightbecome confused with
the content.

Proceeds without considering

misconceptions that students

might have about the
material.

Designs each lesson with
clear, measurable,
achievable goals closely
Lligned with standards and
unit outcomes.

f.
Lessons

Designs lessons focused on
measurable, achievable
outcomes aligned with unit
goals.

Plans lessons with some
consideration of long-term
goals.

Plans lessons aimed
primarily at entertaining
students or covering
textbook chapters.

Designs highly relevant
lessons that will motivate
virtually all students and
engage them in active

g.
Engagement

Designs lessons that are
relevant, motivating, and

likely to engage most
students.

Plans lessons that will
catch some students’
interest and perhaps geta
discussion going.

Plans lessons with very little
likelihood of motivating or
involving students.

learning

Designs lessons that use an
effective mix of high-quality,
multicultural learning
materials and technology.

h.
Materials

Designs lessons that use an
appropriate, multicultural
mix of materials and
technology.

Plans lessons that involve a
mixture of good and
mediocre learning materials.

Plans lessons that rely mainly
on mediocre and low-quality
textbooks, workbooks, or
worksheets.

Designs lessons that break
down complex tasks and

address students' learning
needs, styles, and interests.

i.
Differentiatio
n

Designs lessons that target
several learning needs,
styles, and interests.

Plans lessons with some
thought as to how to
accommodate special needs
students.

Plans lessons with no
dilferentiation.
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Uses room arrangement,
materials, and displays to

= -

Organizes classroom

Organizes  furniture

and  materials to

Has a conventional furniture
arrangement, hard-to-access

Overall rating:

J- furniture, materials, and -
i inviti i ’ ! t the lesson, materials, and few wall
Environment|[create ar? u?vmng climate displays to support unit and su.ppor e son !
and maximize student with only a few displays.
. lesson goals. T
learning. decorative displays.
Designs lessons that Designs lessons that Lessons do not support
k. continually support Designs lessons that usually (Y to support language development
Special Needs [language development, with|support language language especially for ELL students.
Preparation special attention to ELL development with special development but do
tudents. attention to ELL students.  [not consider the full
needs of ELL students.
Comments:
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B. Classroom Management

4
Highly Effective

The teacher:

3
Effective

2

Improvement
Necessary

1
Does Not Meet
Standards

Is direct, specific, consistent,

Clearly communicates and

Announces and posts

Comes up with ad hoc rules

problems in the bud. b

iscipline problems in the

a. and tenacious in A .
. s . |consistently enforces high  |classroom rules and and consequences as events
Expectations [communicating and enforcing ;
teiy high expectations standards for student consequences. unfold during the year.
P ) behavior.
Shows warmth, caring, . Is fair and respectful toward |Is sometimes harsh,
b respect, and fairness for |5 faizandiigspectfulitoward most students and builds unfair, and disrespectful
. . pEe. i students and builds positive ” X . . o P
Relationship [all students and builds relationshins positive relationships with  |with students and/or
S strong relationships. ps: some. plays favorites.
Creates a climate of respect [Wins almost all . Is not respected by
- , Wins the respect of some
c and buy-in such that students’ respect and students and the
: . ] S C s students but there are .
Respect disruption of learning is discipline problems regular di - - classroom is frequently
. . gular disruptions in the . .
virtually unthinkable. are few and far chaotic and sometimes
classroom.
between. dangerous.
Implements a program that o . Often lectures students on . »
d sucpcessfull dfveli s positive Fostergositiveinteractions the need for good behavior, Publicly berates "bad”
Social ’ interactionz and sof:)' lp among students and teaches d makes as example of ' |students, blaming them for
- ial- an . -
. . useful social skills. by P their poor behavior.
emotional emotional skills. bad” students.
Successfully inculcates class . , . . Does not teach routines and
e routines up front so that Teaches routines and Tries to train students in is constantly naggin
Rou.tines students nll)aintain them has students maintain class routines but many of threatening anc?g ur?;shin
them all year. the routines are not ' P g
throughout the year. R oiEd students.
intained.
Gets virtually all students to , .
- Develops students’ self- . Is unsuccessful in
be self-disciplined, take . Tries to get students to be . .
f. responsibility for their discipline and teaches them L fostering self-discipline
_p ity to take responsibility for theirjresponsible for their actions, in students; they ar
actions, and have a strong : but many lack self-discipline e
R ibili sense o’f efficac own actions. dependent on the teacher
ESPONSIDIILY N to behave.
Has a highly effective o e 2 m o B oo .
- gy . Has a repertoire of discipline | Has a limited disciplinary Has few discipline skills and
g. discipline repertoire and can - .
. , “moves” and can capture and | repertoire and some constantly struggles to get
Repertoire [capture and hold students . , . . , >
attention any time maintain students’ attention. | students are not paying students’ attention.
' attention.
Skillfully uses — Hemflel _ |Sometimes loses Loses a great deal of
coherence, momentum, } a)‘m}?ms a}fa ﬁmlc carning teaching time due to lack instructional time because of
h. nd transitions so that Mimetirough coherence, of clarity, interruptions, confusion, interruptions,
Efficiency [almost every minute of lessoglmome?Fum, and inefficient transitions, ragged transitions, and off-
classroom time produces EmpgLtransitions. and off-task teacher task teacher behavior,
learning. behavior.
Is alert, poised, dynamic, Has a confident, dynamic Tries to prevent discipline  |Is unsuccessful at spotting
L and self-assured and nips ! problems but sometimes and preventing discipline
. . —_ .p presence and nips most I. . . . = 3 P
Prevention |[virtually all  discipline d little things escalate into big [problems, and they

problems.

ud.

frequently escalate.
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j-
Incentives

Gets students to buy into a
highly effective system of
incentives linked to intrinsic
rewards.

Uses incentives wisely
to encourage and
reinforce student
cooperation.

Uses extrinsic rewards in an
attempt to get students to
cooperate and comply.

Gives out extrinsic rewards
(e.g., free time) without
using them as a lever to
improve behavior.

Overall rating:

Comments:
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4
Highly Effective

The teacher:

C. Delivery of Instruction

3
Effective

2
Improvement
Necessary

1
Does Not Meet
Standards

a.
Expectations

Exudes high expectations,
urgency, and determination
that all students will master
the material.

Conveys to students: This is
important, you can do it, and
I'm not going to give up on
you.

Tells students that the
subject matter is important
and they need to work hard.

Gives up on some students as
hopeless.

b.
Mindset

Actively inculcates a "growth"
mindset: take risks, learn
from mistakes, through
effective effort you can and
will achieve at high levels.

Tells students that effective
effort, not innate ability, is the
key.

Doesn't counteract students'
misconceptions about innate
ability.

Communicates a "fixed"
mindset about ability: some
students have it, some don't.

Goals

Shows students exactly
what's expected by posting
essential questions, goals,
rubrics, and exemplars;
virtually all students can
articulate them.

Gives students a clear sense
of purpose by posting the
unit’s essential questions and
the lesson’s goals.

Tells students the main
learning objectives of each
lesson.

Begins lessons without
giving students a sense of
where instruction is headed.

d.
Connections

Hooks virtually all students in
units and lessons by
activating knowledge,
experience, reading, and
vocabulary.

Activates students’ prior
knowledge and hooks their
interest in each lesson and
new vocabulary.

Is only sometimes successful
in making the subject
interesting and relating it to
things students already
know.

Rarely hooks students’
interest or makes
connections to their lives.

e.
Clarity

Presents material clearly
and explicitly, with well-
chosen examples and vivid,
appropriate language.

Uses clear explanations,
appropriate language, and
examples to present material.

Sometimes uses language
and explanations that are
fuzzy, confusing, or
inappropriate.

Often presents material in a
confusing way, using
language that is
inappropriate.

f.
Repertoire

Uses a wide range of well-
chosen, effective strategies,
questions, materials,
technology, and groupings to
accelerate student learning.

Orchestrates effective
strategies, questions,
materials, technology, and
groupings to foster student
learning.

Uses a limited range of
classroom strategies,
questions, materials,
and groupings with
mixed success.

Uses only one or two
teaching strategies and types
of materials and fails to
reach most students.

g.
Engagement

Gets virtually all students
involved in focused activities,
actively learning and
problem- solving, losing
themselves in the work.

Has students
actively think about,
discuss, and use the
ideas and skills
being taught.

Attempts to get students
actively involved but some

students are disengaged.

Mostly lectures to passive
students or has them plod
through textbooks and
worksheets.

h.
Differen
tiation

Successfully reaches virtually
all students by skillfully
differentiating and
scaffolding and using peer
and adult helpers.

Differentiates and scaffolds
instruction and uses peer and
adult helpers to
accommodate most students’
learning needs.

Attempts to
accommodate students
with learning deficits,
but with mixed success.

Fails to differentiate
instruction for students
with learning deficits.

i.
Nimble
ness

Deftly adapts lessons and
units to exploit teachable
moients and correct

misunderstandings.

Is flexible about modifying
lessons to take advantage of
teachable moments.

Sometimes doesn't take
advantage of teachable
moments.

Is rigid and inflexible with
lesson plans and rarely takes
advantage of teachable
moments.
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J-

Closure

Consistently has students
summarize and internalize
what they learn and apply it
to real-life situations and
future opportunities.

Has students sum up what
they have learned and apply
it in a different context.

Sometimes brings closure to
lessons and asks students to
think about applications.

Moves on at the end of each
lesson without closure or
application to other contexts.

k.

Technol

ogy

ITeacher always employs
current technologies and
multiple communication
istrategies to engage students
in local and global learning
communities.

Teacher usually employs
current technologies and
multiple communication
strategies to engage students
in local and global learning
communities.

Teacher sometimes employs
current technologies and
multiple communication
strategies to engage
students in local and global
learning communities.

Teacher does not employ
current technologies or
multiple communication
strategies to engage students
inlocal and global learning
communities.

Overall rating:

Comments:
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D. Monitoring, Assessment, and Follow-Up

1

2
4 3
: . : }mpr()vement Does Not Meet
The teacher: Highly Effective Elicctive Necessary Standards

Consistently posts and
reviews clear criteria for

Posts criteria for

Tells students some of the

Expects students to know (or

a. ) . : .
Criteria zood work, with rubrics and |proficiency, including qualities that their finished |figure out) what it takes to
r exemplars of student work at rubrics and exemplars of work should exhibit. get good grades.
each level of proficiency. student work.
Gives students a well- . .
constructed diagnostic Diagnoses students’ Does a quick K-W-L (Know, o . )
b. assessment up front, and uses knowledge and skills up Want to Know, Learned) gfeglns lflstruct(;on vxflthf)ut
Diagnosis |the inf : i front and makes small exercise before beginninga [1128n0sing students” skills
the information to fine-tune . and knowledge.

instruction.

adjustments based on the
data.

C.
On-the-Spot

Uses a variety of effective
methods to check for
understanding; immediately
unscrambles confusion and
clarifies.

Frequently checks for

understanding and gives
students helpful information
if they seem confused.

Uses mediocre methods
(e.g., thumbs up, thumbs
down) to check for
understanding during
instruction.

Uses ineffective methods ("Is
everyone with me?") to check
for understanding.

d.
Self-
Assessmen

Has students set ambitious
goals, continuously self-
assess, and take
responsibility for improving
performance.

Has students set goals, self-
assess, and know where they
stand academically at all
times.

Urges students to look
over their work, see
where they had trouble,
and aim to improve those
areas.

Allows students to move on
without assessing and
improving problems in their
work.

t

C.
Recognition

Frequently posts students’
work with rubrics and
commentary to celebrate
progress and motivate and
direct effort.

Regularly posts students’
work to make visible their
progress with respect to
standards.

Posts some ‘A’ student work
as an example to others.

Posts only a few samples of
student work or none at all.

f.
Interims

Works with colleagues to
immediately use interim
assessment data to fine-tune
teaching, re-teach, and help
struggling students.

Promptly uses data from
interim assessments to adjust
teaching, re-teach, and follow-
up with failing students.

Returns tests to students and
follows up by clarifying a few
items that caused problems.

[s slow getting test results
back to students and moves
on without analyzing data
and following up with
students.

g.
Tenacity

Relentlessly follows up with
struggling students with
personal attention so that
virtually all reach
proficiency.

Takes responsibility
for students who are
not succeeding and
gives them extra
help.

Offers students who fail
tests some additional time
to study and do re-takes.

Tells students that if they fail
a test, that's it; the class has
to move on to cover the
curriculum.

h.
Support

Makes sure that students
who need specialized
diagnosis and help receive
appropriate services
immediately.

When necessary, refers
students for specialized
diagnosis and extra help.

Sometimes doesn't refer
students promptly for
special help, and/or refers
students who don't need it.

Often fails to refer students
for special services and/or
refers students who do not
need them.

i.
Analysis

Works with colleagues to
analyze and chart data, draw
action conclusions, and
leverage student growth.

Analyzes data from
assessments, draws
conclusions, and shares them
appropriately.

notes some general patterns
for future reference.

Records students’ grades and

Records students’ grades and
moves on with the
curriculum.
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Works with colleagues to
reflect on what worked and

Reflects on the effectivenes . .
S |atthe end ofa teaching unit

of lessons and units and

Does not draw lessons for the

j. i I3 Iy
Reflection [Vhatdidn'tand continuously works to orhseme-sfri]thmll;s ab(:im: future when teaching is
continuously improve improve them. ;vt:tmlg thave been done \ngyccessful.
instruction. etter.
Comments:

Overall rating:
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E. Family and Community Outreach

1

2
4 3 Does Not M
Highly Effective Effective fmprovement Condarde
The teacher: s Necessary Standards
Shows great sensitivity Communicates respectfully  [Tyies tobe saitive o the cllre and . .
. : - . Is often insensitive to the
a. dnd respect for family and  |with parents and is sensitive | . culture and beliefs of
Respect community culture, to different families’ culture belies of students; families but students’ families
values, and beliefs. and values. sometimes shows ladk of sensivty. '
Shows each parent an in-|{Shows parents a genuine Does not communicate to

b. depth knowledge of their|interestand belief in each Tells parents thf’t he. orshe |- ents knowledge of

Belief child and a strong belief that|child’s ability to reach cares about their children 14, qividual children or
he or she will meet or exceed|standards. and wants the best for them. | ., corn about their future.
standards.
Glresparents clear, user- A e Sends home a list of Doesn't inform parents about

c. friendly learning and expectations for student . .

. hehavi ati a . d behavior for th classroom rules and the learning and behavior
Expectations [be ?‘Sﬂr e;;;;t;cr(::ﬁlgr;;tan ) earrmng and behavior for the syllabus for the year. expectations.
exemplars work. [year.
Makes sure parents hear Promptly informs parents of [Lets parents know about ]

d. positive news about their  [behavior and learning problems their children are |Seldom 1nforms.p.arents of
Communicatiochildren first, and problems, and also updates  fhaving but rarely mentions [CONCErns or PASIEVEMCIVS
n immediately flags any parents on good news, positive news. about their children.

problems.
Frequently involves parents |Updates parents on the Sends home occasional Rarely if ever communicates

e. in supporting and enriching |unfolding curriculum and suggestions on how parents with yarents O ————

Involving [the curriculum for their suggests ways to support can help their children with . p . Y p
. . . : their children at home.
children as it unfolds. learning at home. schoolwork.
Assigns highly engaging Assigns appropriate Assigns homework Assigns homework but is
f, homework, gets close to a homework, holds kee gs track of ’ resigned to the fact that

Homework 100% return, and promptly |students accountable for comp liance. but rarel many students won't turn it

provides helpful feedback. [turning it in, and gives P ' B in, and doesn't follow up.
feedback follows up.

Deals immediately and Responds promptly to parent Bsdlos B tespond to some Does not respond to parent

g. successfully with parent concerns and makes parents aner concerl')ns and comes concerns and makes parents
Responsivene [concerns and makes parents |feel welcome in the school. p . feel unwelcome in the

. across as unwelcoming.
ss feel welcome any time. classroom.
Uses student-led .
conferences, report cards 6 f d ; Uses report card conferences|Gives out report cards and
h. L informa'l talks to give’ Se; cton ¢.3rences a?s TEPOTE e tell parents the areasin  [expects parents to deal
. cards to give paren . o :
Reporting barents detailed and helpful |Fsgdiack on theirchidrer's Yvhlch their children can TNlth the areas that need
. ) improve. improvement.
feedback on children’s progress.
Successfully contacts Tries to contact all parents, .
Makes little or no eff
i and works with Reaches out to all parents and|put ends up talking mainly coitzsctl afents o T
Outreach [Virtually all parents, is tenacious in contacting to the parents of high- P '

including those who are
hard to reach.

hard- to-reach parents.

achieving students.
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Successfully enlists
. classroom volunteers and
J: extra resources from homes

Reaches out to families and
community agencies to

Asks parents to volunteer in | Does not reach out for extra
the classroom and contribute|support from parents or the

Resources and the community to enrich (rildn.g'ln v]olunteers and extra resources. community.
b hescuniieiiim: additional resources.
Comments:

Overall rating:
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F. Professional Responsibilities

1

4 3 2
i . i Improvement Does Not Meet
Highly Effective Effective N Standards
The teacher: ecessary
Has moderate absences (6- |Has many absences (11% or
= Hasperfect or near perfect | Hasverygood attendance (35- If there are ( more) lf};here are .
Attendance [attendance (98-100%). 10%).97%). o -
extenuating circumstances, |extenuating circumstances,
state below. state below.
In professional contexts, ]
| P i . Periodically makes errors in | Frequently makes errors in
speaks and writes correctly,
. grammar, syntax, usage grammar, syntax, usage,
succinctly, and eloquently.  |[Uses correct grammar, S .
b. .. |and/or spelling in and/or spelling in
syntax, usage, and spelling in ) .
Language . professional contexts. professional contexts,
professional contexts.
Carries out assignments Is punctual and reliable with |Occasionally skips Frequently skips
c. conscientiously and paperwork, duties, and assignments, is late, makes [assignments, is late, makes
Reliability punctually, keeps assignments; keeps accurate |errors in records, and errors in records, and misses
meticulous records, and is records. misses paperwork paperwork deadlines.
never late. deadlines.
Presents as a consummate Occasionally acts and/or
. Demonstrates professional . y / . Frequently acts and/or
d. professional and always . dresses in an unprofessional . .
. i . demeanor and maintains . dresses in an unprofessional
Professionalis [observes appropriate . . manner and/or violates .
. appropriate boundaries. . manner and violates
m boundaries. boundaries. . .
boundaries.
Is invariably ethical, Is ethical and forthright, uses | Sometimes uses Is frequently unethical,
e. honest, and forthright, good judgment, and questionable judgment, is  |dishonest, uses poor
uses impeccable judgment, |maintains confidentiali less than completely honest, | judgment, and/or discloses
Judgment L :
nd respects with student information. and/or discloses student student information.
confidentiality. information.
Is an important
member of Shares responsibility for . —— Sedli o
h grade-level and schoolwide When asked, will serve on a [Declines invitations to
f Above-and- teacher teams X .
b d and committees |activities and takes partin commlttee.and attend an serve on commlthe(?s and
€yon and frequently |extra activities. extra activity. attend extra activities.
volunteers for
Frequently contributes Is a positive team player and . ]
q .y , p. . play . Occasionally suggests an Rarely if ever contributes
f. valuable ideas and expertise |contributes ideas, expertise, |. . . . .
. o - - idea aimed at improving the lideas that might help
Leadership |and instills in others a desire |and time to the overall A
. o school. improve the school.
to improve student results. |mission of the school.
Actively seeks out feedback Listens thoughtfullv to oth
nd suggestions from ?Z‘;ns' t(;ug d wy og er Is somewhat defensive but |Is very defensive about
. vi ints and respon P .
0 g students, parents, and tpo S po ts does listen to feedback and [criticism and resistant to
ru
penness colleagues and uses them to cons . C %ve y to suggestions suggestions. changing classroom practice.
] and criticism.
improve performance,
Meets at least weekly with  |Collaborates with ] .
y. . Meets occasionally with Meets infrequently with
h. colleagues to plan units, colleagues to plan units, . :
. : . colleagues to share ideas colleagues, and conversations
Collaboratio |share ideas, and analyze share teaching ideas, and . )
. . about teaching and lack educational substance.
n interim assessments. look at student work. R UETE
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Actively reaches out for new
i. ideas and engages in action

Growth [research with colleagues to

figure out what works best.

Seeks out effective teaching
ideas from colleagues,
workshops, and other
sources and implements
them well.

Can occasionally be
persuaded to try out
new classroom
practices.

[s not open to ideas for
improving teaching and
learning.

‘Overall rating:

Comments:
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Evaluation Summary Page

Teacher’s name: School year:
School: Subject area:
Evaluator: Position:

RATINGS ON INDIVIDUAL RUBRICS:

A. Planning and Preparation for Learning:

Highly Effective Effective Improvement Necessary Does Not Meet Standards

. Classroom Management:
Highly Effective Effective Improvement Necessary Does Not Meet Standards

==

Delivery of Instruction:
Highly Effective Effective Improvement Necessary Does Not Meet Standards

D. Monitoring, Assessment, and Follow-Up:

Highly Effective Effective Improvement Necessary Does Not Meet Standards

12

Family and Community Outreach:
Highly Effective Effective Improvement Necessary Does Not Meet Standards

e

Professional Responsibilities:

g2

Highly Effective Effective Improvement Necessary Does Not Meet Standards

OVERALL RATING:
OVERALL COMMENTS BY EVALUATOR:

OVERALL COMMENTS BY TEACHER:
Evaluator’s signature: Date:

Teacher’s signature: Date:

(The teacher’s signature indicates that he or she has seen and discussed the evaluation; it does not

necessarily denote agreement with the report.)
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Sources

Alexandria Public Schools (Virginia) performance evaluation rubrics (2003)

Aspire Charter Schools, California teacher evaluation rubrics (2003)

Boston Public Schools Performance Evaluation Instrument (1997)
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Appendix P - Crosswalk Marshall - INTASC

Alignment Crosswalk

Kim Marshall Teacher Evaluation Rubrics and
InTASC Model Core Teaching Standards

Overview: The purpose of the Marshall-InTASC Alignment Crosswalk is to fulfill Maine DOE
requirements for the use of professional practice models in Performance Evaluation and
Professional Growth (PE/PG) systems. The work was a collaborative effort between York and
Cumberland County superintendents, Great Schools Partnership, and the Maine Principals’
Association to obtain Maine DOE approval of the Marshall Teacher Evaluation Rubrics . The
districts wished to build on the extensive work they had done using the Marshall approach to
supervision and evaluation and believed the Marshall Rubrics to be integral to that work.

Important Considerations for use of the Marshall Rubrics

Basis of Alignhment

Language

The Marshall Rubrics are aligned to the In-TASC Performances. The INTASC document
contains Essential Knowledge and Critical Dispositions, but the performances are how
knowledge and dispositions manifest themselves in the classroom. Two factors led to the
decision to focus on the performances in the In-TASC standards. First, to the crosswalk
retains the simplicity of the Marshall Rubrics and avoids overbuilding the system.
Second, the In-TASC document provides useful guidance on using the standards, stating :
“The relationships among [performance, knowledge and dispositions] have been
reframed, ... putting performance first—as the aspect that can be observed and assessed

in teaching practice” (p. 6).

Some In-TASC standards make reference to specific student groups, e.g., ELL students or
students receiving special education services. While the Marshall rubrics do not always
use the same specificity, the phrase “all students” is common in descriptions of
appropriate planning, instruction, assessment and support. “All students” is intended to
be inclusive of every student in a teacher’s classroom. Regardless of the demographics in
a teacher’s classroom, the intent of these rubrics is to demand high quality instruction

for all students.

Some In-TASC standards make reference to skills or knowledge in specific disciplines,
such as communication skills. These standards are aligned with Marshall criteria that
reference teachers’ knowledge and use of discipline standards. Though not a feature of
the rubrics, themselves, the Marshall approach guides teachers and administrators to
use clear curriculum maps to support the evidence for these areas of the rubrics.

The In-TASC standards routinely uses the term “critical thinking,” which in the crosswalk
is aligned to Marshall’s term “problem solving.”
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Scope

e The Marshall rubrics contain criteria for practices that are not included in In-TASC
standards and the districts will continue to emphasize these areas of the rubrics in our

work supporting teachers and positive school cultures.

Contributors

Tonya Arnold, Principal, Lake Region Middle School

Greg Bartlett, Assistant Superintendent, Brunswick School Department
Bruce Brann, Principal, Frank Harrison Middle School (Yarmouth)
Steve Connolly, Superintendent, MSAD 60

Lisa Cushman, Assistant Principal, Brunswick Junior High School
Debra Dunn, Superintendent, York School Department

Heidi Early-Hersey, Director of Professional Development, MSAD 60 and RSU 35
Allyn Hutton, Superintendent, Kittery School Department

Betsy Lane, Principal, Yarmouth Elementary School

Mary Nash, Superintendent, RSU 35

Sue Palfrey, Principal, Falmouth Middle School

Patrick Phillips, Superintendent, RSU 23

Cathy Stankard, Curriculum Director, Falmouth School Department

Ken Templeton, Great Schools Partnership
Marilyn Woodside, Director of Curriculum and Instruction, Kittery School Department
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Draft Crosswalk

INTASC Standards and Kim Marshall Supervision & Evaluation Rubrics

Standard #1: Learner Development

The teacher understands how learners grow and develop, recognizing that patterns
of learning and development vary individually within and across the cognitive,
linguistic, social, emotional, and physical areas, and designs and implements
developmentally appropriate and challenging learning experiences.

Performance Indicator

Marshall Rubric

' 1(a) The teacher regularly assesses individual | A. P]énning and Preparétion for Leérning
and group performance in order to design and | d. Assessment.

" modify instruction to meet learners’ needs in
each area of development (cognitive,
linguistic, social, emotional, and physical) and
scaffolds the next level of development.

1(b) The teacher creates developmentally
appropriate instruction that takes into
account individual learners’ strengths,
interests, and needs and that enables each
learner to advance and accelerate his/ her
learning.

| e. Anticipation.
| 1. Differentiation

C. Delivery of Instruction
' h. Differentiation

' D. Monitoring, Assessing, and Follow-Up
| b. Diagnosis
| ¢. On-the-spot

A. Planning and Preparation for
. Learning
| e. Anticipation
| g. Engagement
| i. Differentiation

| C. Delivery of Instruction
d. Connections

| f. Repertoire

| g. Engagement

| h. Differentiation

|
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Performance Indicator

1(c) The teacher collaborates with families,
communities, colleagues, and other
professionals to promote learner growth and
development.

- Marshall Rubric
D. Monitoring, Assessment, and Follow-Up
| £ Interims
h. Support
| i. Analysis
| j. Reflection

| E. Family and Community Outreach
I a. Respect
| b. Belief
¢ Expectations
d. Communication
| e. Involving
| g Responsiveness
| i. Outreach
| j. Resources

‘ F. Professional Responsibilities
| h. Openness
| i. Collaboration

54



Standard #2: Learning Differences

The teacher uses understanding of individual differences and diverse cultures and
communities to ensure inclusive learning environments that enable each learner to

meet high standards.

Performance Indicator

2(a) The teacher designs, adapts, and delivers |

instruction to address each student’s diverse

learning strengths and needs and creates
opportunities for students to demonstrate
their learning in different ways.

2(b) The teacher makes appropriate and

- timely provisions (e.g., pacing for individual
rates of growth, task demands,
communication, assessment, and response

modes) for individual students with particular

learning differences or needs.

! 2(c) The teacher deéighs instruction to build
on learners’ prior knowledge and experiences,

allowing learners to accelerate as they
demonstrate their understandings.

to the discussion of content, including
attention to learners’ personal, family, and
community experiences and cultural norms.

2(e) The teacher incorporates tools of
language development into planning and
instruction, including strategies for making
content accessible to English language
learners and for evaluating and supporting
their development of English proficiency.

Marshall Rubric _
B. Planning and Preparation for
Learning
e. Anticipation

! g. Engagement

i. Differentiation

C. Delivery of Instruction
a. Expectations
d. Connections

 f. Repertoire
| g. Engagement
| h. Differentiation

D. Monitoring, Assessment, and Follow-Up
h. Support

D. Monitoring,'Asé_essment, and Follow-Up '

h. Support

C. Deli;/ery of Instruction

' d. Connections

- 2(d) The teacher brings multiple perspecti;/é's_ A Plann-i'hg and Pre;;a_l}étion for Learning

h. Materials

E. Family and Community Outreach

{ e.Involving

j. Resources

" A. Planning and Pr_eparatic_)_rim
| i. Differentiation

| C. Delivery of Instruction

h. Differentiation

55




Performance Indicator Marshall Rubric
2(f) The teacher accesses resources, supports, ' D. Monitoring, Assessment, and Follow-Up

and specialized assistance and services to h. Support

meet particular learning differences or needs. |
|

Standard #3: Learning Environments
The teacher works with others to create environments that support individual and

collaborative learning, and that encourage positive social interaction, active
engagement in learning, and self motivation.

Performance Indicator | Marshall Rubric

3(a) The teacher collaborates with learners | B. Classroom Management
families, and colleagues to build a safe, positive b, Relationships

learning climate of openness, mutual respect, | c. Respect

support, and inquiry. |
3(b) The teacher develops learning experiences | A. Planning and Preparation for Learning

that engage learners in collaborative and self- | g. Engagement

directed learning and that extend learner

interaction with ideas and people locally and B. Classroom Management
globally. ' e. Routines

| f. Responsibility

|

| C. Delivery of Instruction
' f. Repertoire

| g. Engagement

|
3(c) The teacher collaborates with learners and | B. Classroom Management
colleagues to develop shared values and a. Expectations
expectations for respectful interactions, ‘ ¢. Respect
rigorous academic discussions, and individual | d. Social-emotional
and group responsibility for quality work. ‘|
* 3(d) The teacher manages the learning | A Plannmg and Preparatlon for Learmng
environment to actively and equitably engage j- Environment

learners by organizing, allocating, and
coordinating the resources of time, space, and B. Classroom Management

learners’ attention. e. Routines
h. Efficiency

3 (e) The teacher uses é_véfiefj/_df_rﬁéfhdds to | F.Professional Réspoii_siwi)ilitieé'
engage learners in evaluating the learning h. Openness

environment and collaborates with learners to
. make appropriate adjustments. |
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Performance Indicator

3(f) The teacher communicates verbally and
nonverbally in ways that demonstrate respect
for and responsiveness to the cultural

" backgrounds and differing perspectives
learners bring to the learning environment.
3(g) The teacher promotes responsible learner
use of interactive technologies to extend the
possibilities for learning locally and globally.

3(h) The teacher intentionally builds learner
capacity to collaborate in face-to-face and
virtual environments through applying
effective interpersonal communication skills.

Standard #4: Content Knowledge

2
|
|
|
|

Marshall Rubric

E. Family and Community Outreach

a. Respect

C. Delivery of Instruction
f. Repertoire

A. Planning and Preparation for Learning
c. Units

C. Delivery of Instruction
f. Repertoire
g. Engagement

The teacher understands the central concepts, tools of inquiry, and structures of the
discipline(s) he or she teaches and creates learning experiences that make these
aspects of the discipline accessible and meaningful for learners to assure mastery of

the content.

Performance Indicator _

4(a) The teacher effectively uses multiple
representations and explanations that capture
key ideas in the discipline, guide learners
through learning progressions, and promote
each learner’s achievement of content
standards.

4(b) The teacher engages students in learning
experiences in the discipline(s) that encourage
learniers to understand, question, and analyze
ideas from diverse perspectives so that they
master the content.

 Marshall Rubric

A. Planning and Preparation for Learning
| a. Knowledge

¢. Units

f. Lessons

| C. Delivery of Instruction
c. Goals
e. Clarity

C. Delivery of Instruction
g. Engagement
j- Application
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Performance Indicator

4(c) The teacher engages learners in applying
. methods of inquiry and standards of evidence

- used in the discipline.

* 4(d) The teacher stimulates learner reflection
- on prior content knowledge, links new concepts
: to familiar concepts, and makes connections to

learners’ experiences.

4(e) The teacher recognizes learner

misconceptions in a discipline that interfere
with learning, and creates experiences to build

accurate conceptual understanding.

4(f) The teacher evaluates and modifies
instructional resources and curriculum

Marshall Rubric
| A. Planning and Preparation for Learning
| ¢. Units

[ C. Delivery of Instruction
| c. Goals

| f. Engagement

[ j. Application

| —
| C. Delivery of Instruction
d. Connections

A Planni"ng and-Pr'eparation fbr_Leéiﬂn{ng_
‘ e. Anticipation

| A. Planning and P'reﬁaration'for Lezir"ﬁing

I' h. Materials

materials for their comprehensiveness, accuracy |

for representing particular concepts in the
discipline, and appropriateness for his/her
" learners.

' 4'(,5;) The teacher uses supplementary resources

and technologies effectively to ensure
~accessibility and relevance for all learners.
' 4(h) The teacher creates opportunities for

students to learn, practice, and master academic

language in their content.

4(i) The teacher accesses school and/(_)r district-

based resources to evaluate the learner’s

- content knowledge in their primary language.

| F. Professional Responsibilities
: i. Collaboration
!

i A. Planning and Preparation for Leafhiﬁé
' h. Materials

| C. Delivery of Instruction
E j. Application

S
|

| h. Materials

58



Standard #5: Application of Content
The teacher understands how to connect concepts and use differing perspectives to

engage learners in critical thinking, creativity, and collaborative problem solving
related to authentic local and global issues.

Performance Indicator . S ' Marshall Rubric
5(a) The teacher develops and implements ' A. Planning and Preparation
projects that guide learners in analyzing the ¢. Units

complexities of an issue or question using
perspectives from varied disciplines and
cross-disciplinary skills (e.g., a water quality
study that draws upon biology and chemistry
to look at factual information and social |
studies to examine policy implications).

5(b) The teacher engages learners in applying | C. Delivery of Instruction
content knowledge to real world problems j. Application
through the lens of interdisciplinary themes
(e.g. financial literacy, environmental

literacy).
5(c) The teacher facilitates learners’ use of . C. Delivery of Instruction
current tools and resources to maximize | f. Repertoire

content learning in varied contexts.

S(d) The teaéhe_x:érl_éagéé learnersin . A Pléﬁr;ihg and Px"eparation' o
questioning and challenging assumptionsand | c. Units
approaches in order to foster innovation and f. Lessons

problem solving in local and global contexts. | g. Engagement
| h. Materials

C. Delivery of Instruction
. b. Mindset
c. Goals
| f. Repertoire
| g. Engagement
B jClosure
5(e) The teacher develops learners’ | A. Planning and Preparation
communication skills in disciplinary and | b. Standards

interdisciplinary contexts by creating ;
meaningful opportunities to employ a variety | C. Delivery of Instruction

of forms of communication that address j. Closure
varied audiences and purposes. |

59



Performance Indicator

5(f) The teacher engages learners in
generating and evaluating new ideas and
novel approaches, seeking inventive solutions
to problems, and developing original work.

5(g) The teacher facilitates learners’ ability to
develop diverse social and cultural
perspectives that expand their understanding
of local and global issues and create novel
approaches to solving problems.

5 (h) The teacher develdps a'nd-implements
supports for learner literacy development
across content areas.

Standard #6: Assessment

Marshall Rubric

. A. Planning and Preparation
¢. Units
f. Lessons

: g. Engagement

| h. Materials

C. Delivery of Instruction

b. Mindset

c. Goals

f. Repertoire
| g. Engagement
j.Closure

A. Planning and Preparation
- h. Materials

' C. Delivery of Instruction
| f. Repertoire

| g. Engagement

l'j. Closure

" E. Family and Community Outreach
' j. Resources

" A Planning and Preparation
b. Standards

|cumm

i

I C. Delivery of Instruction

| d. Connections

|

The teacher understands and uses multiple methods of assessment to engage
learners in their own growth, to monitor learner progress, and to guide the teacher’s

and learner’s decision making.

Performance Indicator

6(a) The teacher balances the use of formative
and summative assessment as appropriate to
support, verify, and document learning.

| Marshall Rubric c 3
D. Monitoring, Assessment, and Follow-
\ Up
| a. Criteria
| b. Diagnosis
| c. On-the-spot
' d. Self-Assessment

| f. Interims
|
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Performance Indicator Marshall Rubric

6(b) The teacher designs assessments that A. Planning and Preparation
match learning objectives with assessment b. Standards

methods and minimizes sources of bias thatcan | d. Assessments

distort assessment results.

6(c) The teacher works independently and ' D. Monitoring, Assessment, and Follow-
collaboratively to examine test and other up

performance data to understand each learner’s  f. Interims

progress and to guide planning. | i. Analysis

| j- Reflection

6(d) The téacher-e-rig_age;s learners in | C. Délivéry of Instruction
understanding and identifying quality work and | c. Goals
provides them with effective descriptive |

feedback to guide their progress toward that D. Monitoring, Assessment, and Follow-
work. Up
| a. Criteria

c On-the-spot
d. Self-Assessment
e. Recognition

6(é) The teacher engages learners in multiple C. Delivery of Instruction
ways of demonstrating knowledge and skill as f. Repertoire

part of the assessment process. .
| D. Monitoring, Assessment, and Follow-
up
c. On-the-spot
| d. Self-Assessment
' e. Recognition

| f. Interims
| ) | h. Support .
6(f) The teacher models and structures D. Monitoring, Assessment, and Follow-
processes that guide learners in examining their | Up
own thinking and learning as well as the i d. Self-Assessment
performance of others. _ . o o
6(g) The teacher effectively uses multiple and | D. Monitoring, Assessment, and Follow-
appropriate types of assessment data to identify | Up
each student’s learning needs and to develop | f. Interims
differentiated learning experiences. i. Analysis
j- Reflection

6(h) The teacher prepares all learners for the | D. Monitoring, Assessment, and Follow-
demands of particular assessment formats and ' Up
makes appropriate accommodations in a. Criteria

assessments or testing conditions, especially for i h. Support
learners with disabilities and language learning |
needs. |
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Performance Indicator Marshall Rubric

6(i) The teacher continually seeks appropriate C. Delivery of Instruction
ways to employ technology to support f. Repertoire

assessment practice both to engage learners i
more fully and to assess and address learner ' D. Monitoring, Assessment, and Follow-

needs. Up
¢. On-the-spot

INTASC Standards #7. Planning for Instruction

The teacher plans instruction that supports every student in meeting rigorous
learning goals by drawing upon knowledge of content areas, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of learners and the

community context.

Performance Indicator | Marshall Rubric
- 7(a) The teacher individually and | A. Planning and Preparation for Learning
- collaboratively selects and creates learning | b. Standards

experiences that are appropriate for curriculum |
: goals and content standards, and are relevant to

learners | _ ) -
7(b) The teacher plans how to achieve each | A. Planning and Preparation for Learning

" student’s learning goals, choosing appropriate | h. Materials

© strategies and accommodations, resources, and | i. Differentiation
materials to differentiate instruction for '
individuals and groups of learners.

. 7(c) The teacher develops appropriate | A. Planning and Preparation for“Lea%ning

: sequencing of learning experiences and | C. Units
. provides multiple ways to demonstrate | f. Lessons
¢ knowledge and skill. i. Differentiation

S o o o
- 7(d) The teacher plans for instruction based on | A. Planning and Preparation for Learning
formative and summative assessment data, d. Assessments

prior learner knowledge, and learner interest.

7(e) The tegéh;“}-)l-a“ﬁs '(_:ollabora'tively with D. Monitoring, Assessment, and Follow-

professionals who have specialized expertise | Up
(e.g., special educators, related service h. Support
providers, language learning specialists,
librarians, media specialists) to design and | F. Professional Responsibilities
' jointly deliver as appropriate effective learning | h. Openness
experiences to meet unique learning needs. i. Collaboration
I' j. Growth
7(f) The teacher evaluates plans in relation to I A. Planning and Preparation for Learning
short- and long-range goals and systematically | c. Units
adjusts plans to meet each student’s learning I d. Assessments

needs and enhance learning.
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Standard #8: Instructional Strategies

The teacher understands and uses a variety of instructional strategies to encourage
learners to develop deep understanding of content areas and their connections, and

to build skills to apply knowledge in meaningful ways.

Performance Indicator
8(a) The teacher uses appropriate strategies

: Marshall Rubric

| C. Delivery of Intruction

and resources to adapt instruction to the needs | f. Repertoire

of individuals and groups of learners.

: 8(b) The -téacilé_r_cont'inuously monitors

~ student learning, engages learners in assessing

their progress, and adjusts instruction in
" response to student learning needs.

8(c) The teacher collaborates with learners to

design and implement relevant learning

experiences, identify their strengths, and access

family and community resources to develop
their areas of interest.

8(d) The teacher varies his/her role in the
instructional process (e.g., instructor,

. facilitator, coach, audience) in relation to the
content and purposes of instruction and the
needs of learners.

| 8(e) The teacher p&*ovides niultiple models and

representations of concepts and skills with

h. Differentiation
| i. Nimbleness

' D. Monitoring, Assessing and Following-
| Up
| b. Diagnosis

c. On-the-spot

d. Self-Assessment

1. Monitori'ng, Assessmeht, and Follow-

Up

d. Self-Assessment
|

E. Family and Community Outreach
| e. Involving
| j. Resources

| C. Delivery of Instruction
' e. Clarity
f. Repertoire
& Engagement
| C. Delivery of Instruction
e. Clarity

opportunities for learners to demonstrate their '

knowledge through a variety of products and

_performances. AP
8(f) The teacher engages all learners in

developing higher order questioning skills and

metacognitive processes. -
8(g) The teacher engages learners in using a

range of learning skills and technology tools to

access, interpret, evaluate, and apply
information.

8(h) The teacher uses a variety of instructional

strategies to support and expand learners’
communication through speaking, listening,
reading, writing, and other modes.

| A. Planning and Preparation for Learning
| . Units
|
C. Delivery of Instruction
| f. Repertoire
| g. Engagement
j. Application
| . B
| C. Delivery of Instruction
f. Repertoire
| & Engagement
j. Application
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Performance Indicator Marshall Rubric

8(i) The teacher asks questions to stimulate ' C. Delivery of Instruction
discussion that serves different purposes (e.g, : f. Repertoire
probing for learner understanding, helping | g. Engagement

learners articulate their ideas and thinking
processes, stimulating curiosity, and helping

learners to question). | Up
| €. On-the-spot
|

' D. Monitoring, Assessment, and Follow-

Standard #9: Professional Learning and Ethical Practice

The teacher engages in ongoing professional learning and uses evidence to
continually evaluate his/her practice, particularly the effects of his/her choices and
actions on others (learners, families, other professionals, and the community), and

adapts practice to meet the needs of each learner.

: Performance Indicator ' Marshall Rubric

9(a) The teacher engages in ongoing learning | F. Professional Responsibilities
opportunities to develop knowledge and skills | j. Growth

in order to provide all learners with engaging
curriculum and learning experiences based on
local and state standards.

|
9(b) The teacher engages in meaningful and | F. Professional Responsibilities
appropriate professional learning experiences | i. Collaboration
aligned with his/her own needs and the needs | j. Growth

- of the learners, school, and system. N - )
9(c) Independently and in collaboration with | D. Monitoring, Assessment, and Follow-

colleagues, the teacher uses a variety of data Up
(e.g., systematic observation, information f. Interims
about learners, research) to evaluate the i. Analysis

. outcomes of teaching and learning and to adapt | j. Reflection

planning and practice.
F. Professional Responsibilities

i. Collaboration
9(d) The teacher acti\}e_ly seeks professional, ..l.. D. Monitoring,_Aége-s-é_rhenf and Foll'(')w-_Upm
community, and technological resources, i. Analysis

within and outside the school, as supports for | j. Reflection

analysis, reflection, and problem-solving.
F. Professional Responsibilities

j. Growth

9(e) The teacher reflects on his/her personal | F. Professional Responsibilities
biases and accesses resources to deepen J h. Openness
his/her own understanding of cultural, ethnic, | j. Growth
gender, and learning differences to build ‘
stronger relationships and create more _'

- relevant learning experiences.
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Performance Indicator ,
9(f) The teacher advocates, models, and
teaches safe, legal, and ethical use of
information and technology including
appropriate documentation of sources and
respect for others in the use of social media.

Standard #10: Leadership and Collaboration

Marshall Rubric

F. Professional Responsibilities
d. Professionalism

e.Judgment

The teacher seeks appropriate leadership roles and opportunities to take
responsibility for student learning, to collaborate with learners, families, colleagues,
other school professionals, and community members to ensure learner growth, and

to advance the profession.

Performance Indicator

10(a) The teacher takes an active role on the
instructional team, giving and receiving
feedback on practice, examining learner work,
analyzing data from multiple sources, and
sharing responsibility for decision making and
accountability for each student’s learning.
10(b) The teacher works with other school
professionals to plan and jointly facilitate

' learning on how to meet diverse needs of

i learners.

10(c) The teacher engages collaboratively in
the school-wide effort to build a shared vision
and supportive culture, identify common goals,
and monitor and evaluate progress toward
those goals.

10(d) The teacher works collaboratively with
learners and their families to establish mutual
expectations and ongoing communication to
support learner development and achievement.

10(e) Working with school colleagues, the
teacher builds ongoing connections with
community resources to enhance student
learning and well being.

| Marshall Rubric

F. Professional Responsibilities
f. Above-and-beyond

| g. Leadership

h. Openness

i. Collaboration

i .D Mbnitoring, Ass_e'ssmén't,-z;nmd Follow-

' Up
i. Analysis
j- Reflection

| F. Professional Responsibilities
| i. Collaboration

| F. Professional Respohsibilities
g. Leadership

E. Family and Community Outreach
c. Expectations

d. Communication

i. Qutreach

F. Professional Responsibilities
h. Openness

_I E. Family and Comm'unity Outreach

| j. Resources
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Performance Indicator Marshall Rubric

10(f) The teacher engages in professional | F. Professional Responsibilities
learning, contributes to the knowledge and skill | g. Leadership

of others, and works collaboratively to advance | i. Collaboration

professional practice. | j. Growth

10(g) The teacher uses téchr{ological tools and | A. Planning and Preparation
a variety of communication strategies to build | h. Materials
‘ local and global learning communities that

engage learners, families, and colleagues. F. Family and Community Outreach

L o _ |iOutreach )
10(h) The teacher uses and generates | F. Professional Responsibilities
meaningful research on education issues and j. Growth
policies. S e e
10(i) The teacher seeks appropriate F. Professional Responsibilities
opportunities to model effective practice for | f. Above-and-beyond
colleagues, to lead professional learning ‘ g. Leadership
activities, and to serve in other leadership |
rOIES' = = - - : — N
10(j) The teacher advocates to meet the needs | F. Professional Responsibilities
of learners, to strengthen the learning { g. Leadership

environment, and to enact system change. - _ -
- 10(k) The teacher takes on leadership rolesat | F. Professional Responsibilities

. the school, district, state, and/or national level | f. Above-and-beyond

and advocates for learners, the school, the g. Leadership

community, and the profession..
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BSD ACADEMIC TALENT
DEVELOPMENT
PROGRAM

Overview and Rationale for our
Academic Talent Development

Program (GT)

What Constitutes Giftedness?

The State of Maine defines gifted children
as those in grades K-12 who excel, or have
the potential to excel, beyond their age
peers, in the regular school program, to
the extent that they need and can
benefit from programs for the gifted and
talented. This group comprises
approximately 3-5% of students.
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Qualities and Affects of Gifted Learners

*Highly Participatory  <Highly Disruptive
*Excited about big *Goes off on Tangents

ideas *Perfectionist
. Recognizes Problems «|ntolerant/Critical of
*Perfectionist others

*Assertive /| Confident +Daydreamer [ Neglects

«Creative/Imaginative other Responsibilities
«Learns Quickly *Gets Bored Easily

«Self Directed Challenges Authority
*Individualistic Doesn't’t “fitin”

Developmental Readiness / Environmental
Factors [ Serendipity
Inhibit the VISIBILITY of our GIFTS!

Einstein was four years old before he could speak and seven
before he could read.
When Thomas Edison was a boy, his teachers told him he was too

stupid to learn anything.
A newspaper editor fired Walt Disney because he had "No good

ideas”

Leo Tolstoy flunked out of college.

Verner Von Braun flunked 9th grade algebra.

Admiral Richard E. Byrd had been retired from the navy, as, "Unfit
for service" Until he flew over both poles.

Louis Pasteur was rated as mediocre in chemistry when he
attended the Royal College

Winston Churchill failed the sixth grade.
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New Plan for Identification, 2016-2017

Screening will take place at End of 2m
Grade and End of 5t Grade

I[dentification will be for 3-Year Spans
(Grades 3-5 and 6-8)

No Re-ldentification needed for BHS, as

self-guided course selection is open to all.

What’s NEW about Identification for 2016-17?

 Student Selection will be “BLIND”,
conducted by a team with Administrator,
Classroom teacher, GT Teacher.

CogAT 7 (Cognitive Reasoning Ability)
Screening, Academic Achievement Scores,
and Teacher Behavior Rating Scale will be
used to identify students.

Students with screening tool scores in the
top 3-5% will be evaluated for
“NEED” (per chapter 104).
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How will we determine “NEED’”?

High Cognitive Ability +
High Performance/Achievement = Thriving
... UNLESS Teacher BRS indicates trouble.

High Cognitive Ability + Relatively Lower
Performance/Achievement = NEED.

Relatively LOWER Cognitive Ability +
Higher Performance/Achievement = Over-
Achieving [ Thriving ... Unless Teacher BRS
indicates trouble.

More about Identification for 2016-2017 ...

- Teacher, Parent, and Student (self-
referral) will be available for students who
are not identified using Screening Tools.

- Student Referrals will require evidence of
qualifications for inclusion within the 3-5
percentile per grade level, and a
demonstration of “need” (per Chapt. 104).
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Programming Changes for Next Year:

* Pull-Out Model in Grades 3-6 will change
to Individual Learning Plans using
Inclusion Model

WHY??...
* Pull-Out program assumes all students are

“gifted” in the same way [ 1-size-fits-all.

* Most Restrictive, by definition.

* Creates dependence on cohort that makes
‘““de-identification” too harmful to consider.

Programming Changes for Next Year:

* Allocation of staffing resources will be
maximized by assigning 1 teacher per
Grade Span (k-2, 3-5, 6-8)

WHY??...

* Help GT teachers to provide case
management and direct services.

* Foster co-teaching/Differentiation.

» Support holistic involvement of GT
teachers within school communities.
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Other:
* K-2 “LEAP” Program will continue.

* Visual & Performing Arts TDP will be
reviewed throughout this year.

* Beginning last year, (and enhanced this
year), all teachers will be offered
professional development opportunities;
resources; and materials for enhancing

differentiated instruction in all classrooms.
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STATE OF MAINE

o . DEPARTMENT OF EDUCATION
m 23 STATE HOUSE STATION
A AvucusTa, MAINE 04333-0023
PAUL R. LEPAGE THOMAS A. DESJARDIN
GOVERNOR ALTING COMMISSIONER

August 21, 2015

Dear Parent/Guardian:

In the spring of 2015, your child participated in the new Maine Educational Assessment (MEA) in
English Language Arts/Literacy (ELA) and Mathematics developed by the Smarter Balanced Assessment
Consortium. This assessment, Maine's first assessment to be fully delivered online, replaced the New
England Common Assessment Program (NECAP) and the SAT, which were used in the past. The new
MEA was designed to assess Maine’s new content standards in mathematics and ELA/literacy that were
adopted in 2011 as a revision to the Maine Learning Results to help guide the preparation of Maine’s

students for the challenges of college and careers after high schooal.

The release of the 2014-2015 student test results represents an opportunity to communicate a new
baseline for where students stand on their path to success. Aligned to Maine’s revised content
standards, these new tests measure more complex, real-world skills, such as critical-thinking, writing,
and problem solving. These assessment results should not be compared to previous statewide test
scores, but should be viewed as a new starting point from which progress can be measured moving

forward.

As these assessment results will look different from results in previous years, we anticipate that
educators, parents, and students may have questions about the scores and how to best use them to
support students’ academic progress. More information about the assessments is available at the Maine
DOE website: http://www.maine.gov/doe/assessment/math-ela/index.html. Another resource from
the National PTA intended to help parents and caregivers understand ELA/literacy and mathematics

standards and how parents/guardians can support their children’s learning is available at:
http://www.pta.org/parents/content.cfm?ItemNumber=2583.

The ultimate goal is to ensure that all students leave high school prepared for success in college, their
chosen career, and beyond. This will remain our focus as we begin the new school year.

Sincerely,

Thomas A. Desjardin
Acting Commissioner of Education

OFFICES LOCATED AT THE BURTON M. CROSS STATE OFFICE BUILDING AN EQUAL OPPORTUNITY EMPLOYER

PHONE: (207)624.6600 FAX: (207)624-6700  TTY USERS CALL MAINE RELAY 711 ONLINE: WWW.MAINE.GOV/DOE



o 2014-2015 SAU Summary oAU  umewiok Publs Schog
: Vi . . TUNSwWIC uplic oChooIS
A ELAILIteI'acy al‘ld State: Maine

. Code: 1026
Mathematics coder 10

e P
gl Assesymont

Not Tested|Not Tested .
Enrolled Approved|  Other Tested Achievement Level
i Level 4 Level 3 Level 2 Level 1 Mean
ELA/Literacy N N N N Scaled Score
N % N © % N % N % SAU | State
Brunswick Public Schools 1,052 i} 35 1,017 216 21 353 35 226 22 222 22
Grade 3 166 0 2 164 38 23 47 29 51 3N 28 17 2437 2424
Grade 4 163 1] 1 162 38 23 50 31 28 17 46 28 2469 2462
Grade 5 154 0 1 153 18 12 59 39 36 24 40 26 2493 2501
Grade 6 135 0 4 131 29 22 a6 27 35 27 £1| 24 2533 2520
Grade 7 142 0 7 135 24 18 66 49 19 14 rir} 19 2573 2544
Grade 8 163 0 16 147 29 20 03 36 30 20 35 24 2575 | 2558
High School 129 0 4 125 40 32 42 34 27 22 16 13 2616 2568
Not Tested|Not Tested .
Enrolled Approved|  Other Tested Achievement Level
i Level 4 Level 3 Level 2 Level 1 Mean
Mathematics " i Hi N Scaled Score
N = % N = % N © % N % SAU | State
Brunswick Public Schools 1,052 0 Al 9281 160 16 235 24 307 31 279 28
Grade 3 166 ] 4 162 23 14 | 33 51 31 3 21 2432 2425
Grade 4 163 0 3 160 15 g 53 33 60 38 32 20 2468 2466
Grade 5 154 0 6 148 9 [ 37 25 43 29 59 40 2476 | 2493
Grade 6 135 0 3 132 32 | 19 14 41 31 40 30 2524 2511
Grade 7 142 0 " 131 39 30 N 24 37 28 24 18 2573 2530
Grade 8 163 0 31 132 27 i} 18 14 42 32 A5 34 2545 2535
High School 129 0 13 116 15 13 23 20 33 28 45 39 2567 | 2543

Level 4 = Met Standard with Distinction; Level 3 = Met Standard; Level 2 = Partially Met Standard; Level 1 = Did Not Meet Standard
This report contains confidential data. Data for public sharing may be located at: http://dw.education.maine.gov/DirectoryManager/Web/Maine_report/DTHome.aspx.




SAU Summary l —
AS | SAU: Brunswick Public Schools

8 WIRESE Aoty State: Maine
Vialine's Corfiprehsneive

S 20142015 Science oo

Not Tested|Not Tested .
Enrolled Approved| Other Tested Achievement Level
H Level 4 Level 3 Level 2 Level 1 Mean

Science N N N N Scaled Score

N © % N % N : % N © % SAU | state
Brunswick Public Schools 550 a 35 511 77 15 258 50 125 24 51 10
Grade 5 182 2 12 168 18 1" 89 - 53 50 30 1 7 547 546
Grade 8 175 1 0 174 47 27 8% . 49 33 19 8 5 853 849
High School 193 1 23 169 12 7 83 49 42 25 32 19 1143 1139

Level 4 = Proficient with Distinction; Level 3 = Proficient; Level 2 = Partially Proficient; Level 1 = Substantially Below Proficient

This report contains confidential data. Data for public sharing may be located at: http://dw.education.maine.gov/DirectoryManager/Web/Maine_report/DTHome.aspx.




